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CHAPTER I 
INDOCTRINATION DEFINED 
Timeliness and Importance of the Study 
A new trdarlr ag e" in Europe.-- One has only to read 
passages in Adolf Hitler's book Mein Kampf, Hermann 
Rauschning's The Revolution of Nihilism, Jan Valtin's 
_. 
Out of the Night, and the daily newspapers to realize What 
a catastrophe has befallen Europe. How far this "World 
Revolutionn. will go no one can forsee, but it is being 
-
fought as fiercely in the intellectual field as on the 
battle-field. Propaganda and indoctrination are as much 
the weapons of the Germans as dive-bombers and submarines. 
. .!1 
Said Baldur von Schirach, Reich Youth Leader, in 1933, 
nyou say that the children of Germany cannot be regimented? 
I say that they can and will be!" He was right. "The fanati-
cism with which German youth have died in tens of thousands, 
showing a spirit which the French have compared with that 
of mad dervishes, proves the effectiveness of Nazi ideals y 
and of their shrewd and unresting propaganda." "This 
. .. 
1j Frederick Sondern, Jr., "Thousand-Year Reich", The Reader's 
~igest (September, 1939) 35: p. 50 
2/ Allan Nevins, "Facing the Nazi World Revolution", The 
~eader's Digest (~ugust, 1940) 37: p. 64 
- 1 -
1/ 
revolution is, as Thomas Mann says, 'a revolution of 
absolute cynicism without relationship to any kind of faith, 
and filled with lust for degradation of men and of ideas.'" 
"A nation almost unarmed, with millions unemployed, 
enmeshed in a treaty system that left it almost unable 
2 
to stir without the risk of sanctions, has now, after barely si~ 
b th i 1 t . t ilit i Eu "y years, ecome em g ~ ~es m ary Power n rope •••• 
This has b~en accomplished by a strict government control 
of every phase of German life, especially education. 
But this movement is not restricted to Germany. "In 
- . 
many lands the hand of government is closing down upon edu-
cation. It is being made into a tool for autocratic pur-
poses. In these countries free inquiry in the pursuit of y · 
enligh tenment for its 01;m sake is being destroyed." "In 
the totalitarian states--and no distinction need be made 
on this point between Fascism, Naziism, and Communism--all y 
vestiges of academic freedom have ·been destroyed •••• " 
·-
In a recent article in The Nation's Schools, Arthur 
5/ 
Moehlman says, 
y Ibid, p. 65 .... 
2/ Hermann Rauschning, ~_ Revolution of Nihilism. Alliance 
~ook Corporation. New York , 1939, p. 269 
3/ "Quotations: Governor Landon's Address on Education", 
~chool and Society (August 29, 1936) 44: p. 282 _ 
4/ I. L. Kandel, "Where Pr opag anda Begins", The Nation's 
'S'chools (September, 1936) 18: p. 21 --
5/ Arthur Moehlman, "In ternal Defense Lies with the Schools", 
1'h.e Nation's Schools _(S.., ptember, 1940) 26: p. 21 
"Ever since t h e World Wa r a g i gantic social, 
econ omic and pol:l tical revolution has been tak ing 
p l a ce in Europe. Beg i nn i ng with Rus s ia under t h e 
banner of communism and moving westward under the 
ideology of fascism and naziism, this gax•gantuan up.-
heaval has made tremendous changes in life on the 
continent and, to some degree, throughou t the world. 
Vvh i l e there were initially fundamental dif ferences in 
t h e ideologies of these several movements, they have 
been gradually erased, consolidated or rationalized in-
to insignificance. The outstanding ideologic char-
acteristics include: the concept of the state as a 
total and sacrosanst entity; the teclLDique of dic-
tatorship:; the regirnenta tion and practical enslavement 
of t h e common people; the decline of spil"•itual values 
and t h e growth of materialistic values •••• but, above 
all, a dynamic tempo of the will to power expressed 
throu(t'h t h e use of naked force •••• ~Totalitarianism in its present form refuses to 
rest content wi th anythin~ save world mastery." 
Pressure group s in American education.--· As Moehlman 
suggests above, t h e ef f ect of this revolution is world-wide. 
It is having its effect in America. Our national and sta te 
goverP .. ments respect, f or t h e most part, fre edom of religion, 
press and speech , and allow a minimum of interference with 
our public sch ools. However, there are many pressure group s 
in America v~1ich try to force the same kind of government 
control of education in America as that which is found in 
Europe. 11 Less than a year a go [f.93J7 a national o;rganization, 
in convention assembled in the nation's capital, declared by 
formal resolution that every state legislature should enact 
laws exacting an oath f rom tea chers to 'refrain from dis-
cussion of political and social controversial topics in y 
t h e public sch ools.'n 
I7 Vv'illiam G. · Carr 11 Th e Unique F'unction oi'"' Education in 
American Democracyr1 , In Fundamentals in a Democratic School. 
Pennsylvania University School of ~ducation, 1938, 25: p. 16 
3 
M. B. Schnapper quotes the Daughters of the American y . 
Revolution as follows: · 
"We want no teachers who say there are two sides 
to every question •••• who care more for their academic 
freedom of speech than for their country •••• academic 
freedom of speechhas no place in school, vfuere the 
youth of our country are taught and their unformed minds 
developed." 
2/ 
Schnapper charges:-
trTo the Daughters the educational ideal is a pro-
cess of memorizing platitudes, reciting patriotic poe-
try, rejecting everything new and accepting everything 
old, going through incessant flag salutes and military 
drills, e,nd learning to render unthinking obedience.n 
4 
y -
Dr. Howard K. Beale of the University of North Carolina, 
in his book, Are American Teachers Free? devotes an entire y 
chapter to "Eitra~Scholastic Pressu;es." Beale says, 
-~ .. 
"Among the noisiest, though not the most effective, 
outside pressures are those exerted by the so-called 
patriotic organizations. These are of several classes. 
There are the ancestor-WJrshippers •••• the military 
organizations •••• Finally there are the various organi-
zations set up to further 'patriotism' of the one hun-
dred per cent variety •••• " . 
Beale gives a long list of organizations that belong 
to each of the three divisions listed above and then goes 
§/ 
on to say: 
M. • c napper, "D. A. R. in the Classroom'', The Nation 
September 18, 1937) _145: p. 288 
Y Loc. cit. 
3/ Howard K. Beale, Are American Teachers Free? Charles 
~cribner•s _ Sons. New York, 1936, p. 523-380 
!/ Ibid, p. 523-524 
§/ Ibid, p. 524-525 
"These organizations have several characteristics 
in common. They stand for a particular brand of chau-
vinism and super-nationalism. They support huge armies 
and navies, imperialism, isolationism, and the theory 
that being armed to the teeth will protect a nation 
and prevent war. They hold reactionary economic, social, 
and political views •••• They hurl the damning epithet 
'radical' or 'pacifist' at any one who does not agree 
with them •••• They fight 'radicalism' in the name of 
ancestors who . were themselves radicals. They deny 
freedom to opponents and practice repression in the 
name of ancestors whose great claim to fame was their 
love of freedom." 
..  1/ 
Beale's whole chapter- on "Extra-Scholastic Pressures" 
/ is a listing and expose of organizations and groups which 
2/ 
exert pressure on American schools. He concludes:-
"Many qf these pressures do not operate directly 
upon the· teacher, but they none t h e less control the 
teacher by controlling the superintendent, the princi-
pal, or the school board, and by creating the in-
tellectual climate in which the schools nrust operate 
and the teacher live. Until 'patriotic' organizations, 
racial, religious, political, _and reformist pressure 
groups, the press, political bosses, business, radio, 
and Labor can be controlled and their hold on the 
schools broken, society can never have free teachers." 
Many other authors share the views held by Beale. 
Writing in 1939 for the Christian Science Monitor, Payson 
Smith, former Commissioner of Education for Massachusetts, y 
asks this question: 
"Is the public school system of the United 
States to remain a free and autonomous agency for the 
diffusion of intelligence among the people, or is it 
1/ Ibid, p. 523-580 
2/ Ibid, p. 580 
y Payson Smith, "Pressure on the Schools", Christian Science 
Monitor .Weekly_Magazine Section (May 6, 1939) p. I 
5 
to be made a tool of the state for the dissemination 
of whatever propaganda may for the moment constitute 
the purposes of its rulers?u 
. 1/ 
Former Commissioner Smith- goes on to point out that 
there is no doubt what the American people as a whole want, 
but he cites loyalty oaths, exclusion of children for 
religious reasons, burning of texts, schools closed to 
debate of certain political subjects, and the barring of 
controversial issues from the schools as an indication of 
an unfortunate trend in American educational affairs. 
Commissioner of Education of the United States, 
2/ 
Dr. John W. Studebaker,- made a plea for democracy, 
freedom of discussion in education and condemned organi-
zations that put pressure on the schools, in an article 
published in School and Society in 1936. 
Dr. Jesse Newlon of Columbia University says: 
3/ 
"No better evidence that political education 
is the first problem of t h e schools today could be found 
than the current discussions relative to t he social 
functions and problems of education and the attempts 
of various groups in society to control social edu-
cation through legislation and through various direct 
pressures on boards of control~ administrators, and 
teachers. For twenty years now a controversy has 
raged over the problem of indoctrination. Teachers and 
administrators and the lay public are today, pre-
occupied with the problem of social education. A vast 
literature on the subject is appearing in books and 
l/ Ibid, p. 1-2 
'f:J John W. Studebaker, "Education and Democracy", School 
and .Society (August 1, 1936) 44: p. 129-134 .. 
3/ Jesse H. Newlon, Education for Democracy in our Time. 
McGraw-Hill Book Company. New York, 1939, p. 93 
.I 
6 
journals devoted to the consideration or the moral, 
social, economic, and political problems of the age." 
Dr. I. L. Kandel of Columbia University feels that:
1
/ 
"Between the efforts of one group to control the 
schools and to exclude all controversial issues, on 
the one hand, and the challenge to the schools to 
build a new social order, the supreme danger is that 
the cause of real education in a democracy will be 
lost." 
2/ 
And Kandel goes on to point out that- 11 the authori-
tarian and totalitarian states have a simple task,--all 
education is gleichgeschaltet or co-ordinated with the pre-
vailing ideology and all education is propaganda." 
In an article for Progressive Education entitled, 
3/ 
"Education for the Status Quo 11 , R. M. Baldwin- sh ows the 
-danger to our fre e institutions from this drive by inter-
ested parties to retain the status quo. 
Danger of new "witch hunt" as in World War.-- Already 
- .. 
the hunt for unAmerican teachers and tex tbook v~iters is 
on; for in the article "Treason in t h e Textbook sn published 
. . . - 4/ 
l ast year in t h e American Legion Magazine, 0. K. Armstrong-
attempts to prove that his list of books by su ch authors as 
George Counts, Harold Rugg , Charles Beard, and Carl Becker, 
are dangerous to the American way of living. While it is 
1/ I. L. Kandel, "Freedom and Bias in Education", Kadelpian 
Review (November, _l935) 15: p • . 5 
2/ Loc. cit. 
y R. N. Baldwin, "Education for the Status Q,uo", Pro-
gressive Education .. (April, 1935) 10: p. 194-198 _ 
·4/ o. K. Armstrong , "Treason in the Textbook s", American 
'Leg ion Magazine (September, 1940) 29: p. 8-9 f . 
7 
true t hat Armstrong 's work was carelessly done, and t h e 
American Legi on Iviagazine off icials are still bu sy issu-
ing retractions and apologi es, still, it is a sign of t h e 
trend of t h e times. 
... Ri ght on t h e heels of Armstrong's attempted exp ose 
comes t h e ex cerpting of some 800 textbo ok s by Dr. Ralph 
Robey of Columbia University for t h e Nat i onal Association 
1) 
of Ivianuf'acturers. y 
11 0n December 11 , · t h e New York Ti mes reported 
t hat 'th e National Association or 1Vlanv.l'a cturers re-
vealed yesterday t hat it had undertak en a study of 
some 8 00 public-sch ool textbook s t hr ou ghm.1t the 
country, so that its members mi ght move a gainst any 
that are found prejudicial to our f orm of government, 
our society or to the system of free enterprise.'" 
Commenting on the work of DI'. Robey t hus far, 'IJYal ter 
Lippmann in his daily syndicated article for March 1, mak es y 
this observation: 
n:B' rom Dr. Robey's remarks on his · inquiry for t h e 
National Association of Manufacturers, it appear s 
t hat all would be well with t h e study of the social 
sciences in high schools if only t h e textbooks were 
wri tten in a spirit which he appr oved, expressed 
opinions which he thought were sound, and were done 
in ·what he would regard as a sch olarly and com-
petent manner." 
Anticipating events such as t h ose listed above 
y 11 The Manufacturer's Association .Abstracts Textbook s 11 , 
The Social Studies (February, 1941) 5: p. 134-140 
y Ibid, p. 134 
y Walter Lippmann, 11 0n Being too Currentu, Boston Globe 
{March 1, 1941) p. 6 (Syndicated feature) 
8 
1/ 
Associate Justice l'11urphy- · writing in the Pebruary issu e 
of The Nation's Schools f or 1940 made a p lea for a 
tolerant attitude in America during t he war when emotions 
and feeling s are likely to run h i gh . 
Say s Justice Murpl1:y:g/ 
11 
•••• if there is any lesson to be learned from 
hi story •••• it is t h at t h e longer a war i s waged and the 
long er emotions are fanned, t h e greater is t he· strain 
on traditional tolerance and openness of mind. 11 
Jus tice Murphy g oes further and shows h ow 11 •••• extra 
1 1 " th .co t i .p i • l t ' • t . II'§) eg a g roups assumea e ~unc ons Oi c Vl au n orl 1es •••• 
during t h e first World War . 
Speaking of the same t hing Dr. Harold R. Ander son say s: 
11 In any period of emer g ency there are selfish 
persons who put personal or g roup interest ahead of 
the common g ood. There are still others whose zeal 
for the common g oo d clouds their judgment . Both g roups 
are likely to be highly voca l in t heir ef forts t o 
reach a nd influence t he public . If y ou keep t hese 
facts in mind you will understa nd wh y in recent month s 
many persons and g roups have critic i zed the sch ool s 
and have attacked teach ers of t h e social studi e s for 
failing to teach democracy. 
11 Let us recognize the selfish motivation behind 
some of these attacks. Th ere are in this country per-
sons and interests t hat oppose t h e present prog ram 
of free and public education. Somet i mes their h os-
tility sprinGS from a hearty dislike of a tax prog ram 
based on the capac i ty to pay. Sometimes it reflects 
1/ Prank Mur phy, "Sch ools Have t his Mission to Performrr, 
Th e Nation's Schools ( Pebruary, 1940) 25 : p . 20-22 _ 
g/ Ibid, P• 20 
9./ Ibid, p. 21 
!/ Howard R. ~4....'1.derson, 11 Th e Social Studies, Patriotism, 
and Teaching :Pemocracy 11 , The Social ~tudies (January , 1941) 
5: P• 9-10 
9 
a selfish interest in per petuating mass. i gnorance. 
, ·actually there are per sons and interests whi ch do not 
want f r ee and public educati on to extend beyond t h e 
eighth grade. 11 
1/ 
Dr. Boyd Bode- makes it clear by saying: 
11 
•••• in time s of stress and strain, when real 
or fancied dangers to our institutions arise, we g o 
back to stl~aight - jacket methods. We attempt to mar k 
off certain beliefs and practices, of a polit i cal 
or economic or religi ous sort, for t he purpose of 
protecting them aga inst criticism; which is to say 
that we establish another social order based on divine 
right . The irony of it all is that we do so . in the 
name of democracy." 
Danger t hat in trying to escape t he dictators An1ericaris 
1 0 
will imitate them.-- The danger of being caught in a web of our 
own manufacture in trying to weed out 11 unAmer icanism11 is 
well i llustrated in t he controversy that has rag ed over 
Dr . Harold Rugg 's' books f or t h e past several years. 
Speaking of the critics of Dl"'. Ru,gg , the New York Times y 
declared on January 5th of t lus year: 
11 In recen t year s •••• critics have charge d that 
t h e Rugg teachings smack of 'communism.' In 1939 a 
Glen Hidge, N. J. mother complained to t he Board of 
Educat ion t hat children were being s ubj ected to 
teaching s of 'co.illli).uni_s_t.ic trend' 'Qecav.se one of the 
Ru..gg book s assert ed t hat man, in the beg inning , ' had 
to g row fingers. ' 
11 0t her collli.nunities considered c omplaints ag ainst 
Dr. Rug g and last year began to suppress his text -
books. Binghamton , N. Y. banned them. A Bradner, 
Ohio, school authority threw copies on a bonfire. Th e 
Mountain Lakes, N. J., school board , acting on an 
Jtmerican Legion resolution, eliminated Rugg text-
books. Dr. Rugg contended t hat the attack s came from 
t he enemies of liberalism who were engag ed in a ' dan-
g erous movem.ent of wi tch- h unt:tng .' A group of h i s 
Y Boyd H. Bode, Modern Educationa.l The ories . The :MacMillan 
Company. New York, 1937 , p . 260 
y '?:./ New Yo~k Time s, Section 4 , p . 2 ; January 5, 1941 
supporters, including New York educators, clergymen 
and editors, insisted: 'There must be no book-burning 
in America.' 11 
1/ 
Dr. Howard Anderson- attacks this same problem when 
he criticizes 0. K. Armstrong for his attack on American 
textbooks. He asks: 
"Does this author {!.rmstron?{/ mean to imply that 
the citizens of a democracy do not need to be able to 
think critically about social problems? Does he be-
lieve that youth can rnore effectively learn to think 
critically out of school than in school? Does he sug-
gest that a sixth-grade mind should not .be permitted 
to study them? \~o shall think for those who can not 
think for themselves? Does he favor a government in 
v.hich an elite 6 per .cent think for the 94 per cent who 
are schooled to believe and obey.without question? If 
he does, he is in complete agreement with Stalin, 
Mussolini, and Hitlert" 
All these attacks upon textbooks and textbook writers 
are simply evidence that in trying to escape . Hitler, some 
would imitate him. In one breath some denounce his tactics 
and in the next they rush out to look for "unAmerican activi-
ties." Critics of the textbook writers forget, perhaps, 
.. 
that in America everyone is entitled to a point of view. 
To conderan Rugg and other writers merely because one dis-
agrees, to question their motives, is as "unAmerican11 as the 
,, 
ideas which their accusers claim to have discovered. 
2/ 
As Harold S. Tuttle- says in School and Society, 
'"Attachment to a particular program is what produces die-
hard conservatives after changed conditions call for changed 
1/ Op. cit. p. 11 
2/ Harold S. Tuttle, "Defining Indoctrination", School and 
~ociety (October 14, 1939) 50: p. 485 _ 
11 
policies. It leads to inquisitions and Dies Committees and 
the burning of' heretics." 
Statement of' the problem.-- The purpose of' this thesis 
, is to discover what American educators and leaders in other 
walks of life think about indoctrination. Other important 
related problems may be stated as follows: Vfuat is indoc-
12 
trination? Is all education indoctrination? Is indoctrination 
propaganda? If these are different, in whole or in part, 
~hich is best suited for a democracy? 
Methods Used in this Study 
Survey of the literature.-- In order to discover the 
position of educators and other public leaders on the sub-
ject of indoctrination, the writer has made a survey of the 
literature. References on the subject of indoctrination 
were found by the use of such key words as "indoctrinate," 
.. 
"academic f'reedom, n and "propaganda. n A working bibliogra-
" 
phy was made by listing all the likely titles found in the 
Educational Index as far back as July, 1935. The same 
method was used in the Reader's Guide to Periodical Litera-
ture. For examples of foreign indoctrination three European 
dictatorships, Germany, Russia, and Italy were chosen; and 
articles bearing on indoctrination in those countries were 
gathered in a similar manner. 
In addition to periodicals the writer has examined 
many standard reference books on education taken f'rom the 
library shelves at random. No references were used that did 
not index. indoctrination, or a similar word, and devote at 
least half a page to the subject. 
Survey of views of well-known educators.-- The writer 
13 
has also been careful to get a clear understanding of 'Vhat 
well-known educators think about the subject of indoctrination. 
The work of such men as Dewey, Bode, Kilpatrick, Studebaker, 
and Briggs have been carefully studied. 
Views of famous American statesmen.-- As they have been 
located, or reference has been made to them, the utterances 
of famous American statesmen · on the subject of free education 
have been collected. 
Views of contemporary political leaders.-- Current his-
tory being what it is, contemporary political leaders have had 
occasion to say much about our educational system. As wor-
t hy material has come to light in this study, or as refer-
ence has been made to it, the writer has used it as an in-
dication of the trend of the times in American education. 
The use of the method s indicated above resulted in the 
compiling of a working bibliography of about 200 references. 
The next step was t o !.kim all references to find out if 
they applied to this study. About 100 were finally selected 
as being worthy of careful reading and note-taking. 
Confusion Among Educators over Indoctrination 
General confusion over the term.-- Indoctrination 
appears to be one of those words that is difficult to define. 
Educators define it and redefine it only to have it 
reappear someWhere else for another definition. Some edu-
caters point out that it is misunderstanding over ~hat is 
meant by the term that leads to so much confusion. 
The writer will show the general confusion existing 
over the term by means of quotations, give the dictionary 
definition, quote several good definitions and formulate a 
new definition for the purposes of this thesis. 
. y 
W. C. Keirstead, after giving a very excellent discus-
sion of "Indoctrination in Education" concludes that the 
-
" •••• difference of opinion would seem to be largely in the y 
definition of indoctrination." Dr. Washburn in his book 
--. 
A Living Philosophy of Education points out that there are 
many definitions of indoctrination--some narrow--others very 
broad. 
Speaking about indoctrination, Dewey says, Y "The word 
is not free from ambiguity·. One definition of the diction-
ary makes it a synonym for teaching ." 
A few quotations from writers on the subject will illus-
trate the confusion. 
1/ w. c. Keirstead, "Indoctrination in Education", The 
~chool (Toronto) (Secondary Edition) (May, 1940}_.28: p. 748 
2/ Carleton Washburne, A Living Philosophy of Education. ll~e 
~ohn Day Company. New York, 1940, p. 424-446 
3/ John De wey, Education Today. G. P. Putnam's Sons. 
New _York, 1940, p. 356 . 
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G. E. Dill shows his confusion over indoctrination 
when he says that teaching is indoctrination but insists 
that a teacher vfuo believes in comnnnLism must not indoc-
trinate. He goes on to ~ay' " •••• even in the cultivation of 
open-mindedness, to vfuich no one would surely object, the 
teacher is indoctrinating •••• " 
"How Much Indoctrination?" is the title of an article v ·. 
by Ottis V. Koen i n ~hich he states that there are three 
fields open to indoctrination: indoctrination against war; 
indoctrination for health and hygiene; and indoctrination 
for ethics. 
3/ 
c. G. Singer- in his article, "Teaching the Controver-
sial Subjectstt would have socialism, fascism, and communism 
presented but v~uld like the dice loaded for democracy. 
4/ 
In the New Era, Vivian Ogilvie- takes the opposite 
point of view, for she believes to indoctrinate for democracy 
is not the democratic way. 
E) 
R. Ray Scott asserts that he will employ educational 
11 G. E. Dill, nshall Teachers Indoctrinate", School 
'Executive {February, 1937) 56: p. 215 .. 
2/ Ottis v. Koen, 11 llow Much Indoctrination", Texas Outlook 
1Wiarch, 1938) 22: p. 30 
3/ c. G. Singer, "Teach ing the Controversial Subjects", 
~chool Executive (January, 1937) 56: p. 192-193 . 
4/ Vivia~ Ogilvie, "Outlook Tower; the Schools and the 
'S'tate", New Era (January, 1939) 20: p. 3 
-5/ R. Ray Scott, "In Defense of Propaganda", Journal of the 
Xmerican Associat;ton of University Women (January, 1938) 
31: p. 68-71 
1_5 
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methods as far as they will go, but where the matter is 
vital to democracy he wi ll use his influence. y 
John H. Nicholson says that "we 1 bias 1 children in favor 
of honesty, truthfulness, cleanliness, punctuality, and 
perhaps courage and self-sacrifice ,.'! and he goes on to i mply 
that we should do likewise in the soc i al -studies field. 
gj 
E. B. Jordan bases his whole argument on religion. He 
holds that we all indoctrinate anyway; and if we do not in-
doctrinate for religion, then we are indoctrinating a gainst 
religion. Still he be lieves we " •••• must encourage them [the y 
childre!!-7 to think things out for themselves •••• " Evidently, 
he means everything excepl;religious matters. 
"At one extreme [.rn AmericiJ are those who say 
that the elementary and secondary school teachers must 
avoid all controversial issues. This of course would 
mean, and often does mean, the virtual if not the con-
scious indoctrination of youth in the status quo out-
look. At the other extreme are those who seem to de-
mand that teachers shall decide among themselves on a 
proper reconstruction of our social order and proceed 
by indoctrination to bring up a rising generat~on exactly 
committed to that chosen scheme." §/ 
Even Dr. I. L. Kandel who has written article after 
article denouncing indoctrination fails us when he says in 
1/ Johll H. Nicholson, "Education for Democratic Citizenship 11 , 
E'ew Era {June, 1937) 18: p. 151-153 
gj E. B. Jordan, "Bogey of' Indoctrination", Catholic Edu-
cational Review (January, 1939) 37: p. 20-29 
'§} Ibid, P• 27 
4/ William H. Kilpatrick, "The Teacher's Place in the Social 
L'ife of Today", School and .Society (July 31, 1937) 46: p. 129 
§/Kandel, "Where Propaganda Begins", op. cit. p. 23 
one article, "There is a place for indoctrination in the 
American schools, today more than ever. The schools may well 
assume the duty of indoctrinating the one faith which all 
Americans profess to accept: faith in the doctrines of demo-
It cracy •••• 
A dictionary definition.-- 1Nebster 1 s dictionary gives 
two meanings for the word "indoctrination", and much of the 
confusion outlined above undoubtedly results from some edu-
cators accepting one dictionary definition of indoctrination 
while others use the second meaning of the word, or even use 
the two as interchangable. Webster's New International 
Dictionary, second edition, 1936, defines indoctrination as 
follows: 
·1. "To instruct in the rudiments or principles 
of learning, or of a branch of learning; to instruct 
(in) or imbue (with), as principles or doctrines; 
teach. 11 
2. "Sometimes, in a Q.erogatory sense, to imbue 
with an opinion or with a partisan or sectarian point 
of view." 
All through this study the writer will be referring to 
the second meaning of the word whenever indoctrination is 
mentioned. It is a well-known fact that the meanings of 
words change and the day when education and indoctrination 
were synonymous is past. If educators are going to use the 
first meaning of the word 11 indoctrination11 in speaking of 
educational matters, they owe it to their readers to explain 
their use of the term. Thus a great deal of confusion would 
be avoided. 
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Some confusing definitions.-- Elmer Ellis illustrates 
our difficulty when he says, "In the narrow sense indoc-
trination means the creation of a definite bias, usually 
with strong emotional overtones toward a particular thing." 
Yet on the next page using the word in what he calls its y 
broader sense, he says, " •••• It has been held wrong for a 
person to ste~l or for a strong person to impose on a weaker 
one. Such indoctrinations belong so completely to our society's 
'frame of reference' that they are not usually regarded as 
such." Evidently to assist a child to choose an apple is 
indoctrination. 
'§/ 
Dr. Newlon says one group wants n •••• the school to be a 
positive creative, social force for the preservation and 
fuller realization of democracy. But nothing must be 'im-
posed.'" Another " •••• school of thought contends that it is 
'the right of the learner to learn, but not of the teacher to 
teach.'"jj' Newlon believes "this doctrine [_ProvideiJ a means 
of escape for administrators and teachers who shrink from the 
difficulties of the study of controversial issues--and this 
§/ 
in the name of education." 
1/ Elmer Ellis, nThe High School Teacher and Indoctrinationn, 
~cial Studies Leaflet (April, 1935) 11: p. 8 _ 
y Ibid, p. 9 
y Op. cit. p. 100-101 
y Ibid, p. 101 
~ Loc. cit. p. 101 
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Dr. H. w. Dodds,!/ President of Princeton University pro-
poses " •••• a certain amount of indoctrination •••• the inculca-
tion of a preference for a free society and the necessity of 
preserving certain values to maintain it." y 
F. E. Wesson believes in indoctrination because he says 
no one can present all sides of a controversial issue im-
partially. §/ 
R. K. Byrns writing in America says: "In a Catholic 
college or university, there should be no faculty member 
whose opinions are in conflict with Catholic doctrine." jj 
Dr. Thomas Briggs asserts, ''The very organization of a 
school indoctrinates." Again, "Indoctrination is inevita-
ble."'§/ He would like a "Magna Charta 11 of prevailing social 
§/ 
ideals drawn up. Who would draw up such a charter? The · 
state? The teachers? 
' 7.1 
A. J. Stoddard states that "true education develops 
"'~"11'-,-~H::-.-:.w~.~- D:=:'o-d-.:d-s-, "Making Democracy Vvork; Freedom cannot Sub-
sist on Confused Values and Divided Loyalties", Vital 
Speeches (October 15, 1939) 6: p. 32 
y F. E. Wesson, 11 How can the Schools Develop Emotionalized 
Attitudes?" Clearing House (February, 1940) 14: p. 346 
3/ R. K. Byrns, "Freedom for the Teacher within Reason and 
li'ight", America (July 13, 1940) 63: p. 375 
y Thomas Briggs, nshould Education Indoctrinate?" Edu-
cational Administration and Supervision (November, l936) 
22.: p. 578 
§/ Ibid, p. 579 
§( Ibid, p. 590-593 
7/ A. J. Stoddard, 11 The Public's Schools", The Nation's Schools 
\March, 1936) 17: P• 17 
within individuals the power of critical judgment •••• " but 
feels that until the schools are more successful in this 
11 
••• . • t h e public has a right to expect the schools to indoctri-
nate in favor of political institutions it has founded." 
Three definitions of indoctrination are given by 
w. H. Burton in the National Education Association Proceed-
ings for 1939. 1/ 
(1) "The dogmatic inculcation or imposition of any 
cultural product, that is of any principle, doctrine, 
theory, or technic. 
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( 2) "The exposition or eluc.idation of any principle, 
doctrine, or theory by an expositor who may agree or dis-
agree or be indifferent. 
(3) 11 The general process by which a culture product 
is insensibly transmitted to an individual and hence to 
groups." 
One leaves this with the feeling that indoctrination is 
bad if it does not express the .views of the people concerned--
?;/ 
good if it does. Howard Beale says, "Most conservative 
American teachers who denounce 'indoctr.ination' indoctrinate 
their pupils with the c.onventional . views they hold every day 
they teach•" y 
Some helpful definitions.-- Dr. Carleton Washburne de-
fines indoctrination as " •••• any attempt to influence those 
!/ W. H. Burton, "Responsibility of Education to the State · 
and to Democracy:,', Na tional Education Association Proceed-
ings (1939) p. 186 
gj Howard K. Beale, 11 Freedom for the School Teacher", Annals 
o.f ... the American Academy of Political and Social Science 
(November, 1938) 200: p. 136 
3/ Carleton Washburne, "Science and the Free Personality", 
'S'chool and Societ:y (December .. 5, 1935) 44: p. 734 
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whom we are trying to educate, toward one side of a contro-
versial issue •••• within this definition of 'indoctrination', 
and the corollary definitions, fall most of the major problems 
of today--nationalism and internationalism, disarmament and 
preparedness, fascism and communism--and so on •••• 11 
"Indoctrination or, better, propaganda has come to mean 
distortion, withholding of information, evasion, imposing 
upon the individual; propaganda often is plain lying." So y . 
Newlon of ColLunbia. y 
Social Frontier defines indoctrination as " •••• an 
says Dr. 
The 
attempt by one person or group of persons to shape the minds 
and consciences of other people and thus make them the dupes 
and instruments of those who are •••• " in power. 
2.1 Superintendent John Benben expresses it this way: 
"Indoctrination itself implies the absence of 
intelligence. It implies the use of force and confesses 
that to be successful it .must have inequality. It would 
retain its hold only as long as intelligent thinking re-
mained dormant. Indoctrination would. leave the adminis-
tration to experts and a .consequent possible development 
of an autocracy or aristocracy." jJ . 
Dr. Howard Beale. gives his interpretation of indoc-
trination by asking a series of questions. 
·y Op • cit • p • 103 
2/ "Introductory Remarks on Indoctrination", The Social 
~rontier (January, 1935) 1: p. 8 
3/ John Benben, 11 Indoctrinating for Democracy", National 
E~ementarz Principal (April, 1940) 19: p. 176-17~ 
!/ Howar4 Beale, Are American Teachers Free? 
Op. cit. P• 7 
" •••• is indoctrination, even of a popular sort, desir-
able? Is the true purpose of education the imparting of 
religious and moral attitudes, a detailed knowledge of 
what is generally regarded as right, or is it the cultiva-
tion in students of the ability to base constantly chang-
ing moral judgments and religious impulses on certain 
fundamental principles of justice, ethics, and human 
experience'i 11 
Indoctrination defined.-- For the purposes of this thesis 
the second definition of the word indoctrination as given by 
Webster's New Internation Dictionary (second edition), 1936, 
is accepted. It goes as follows: 
"To imbue with an opinion or with a partisan or sec-
tarian point of view." 
Dr. Washburne1/ also' helps define indoctrination when 
he says it is " •••• any kind of teaching which influences people 
toward one side of a controversial issue." And he defines y . 
a controversial issue as " •••• one on which there is honest 
disagreement among sincere, well-informed, intelligent persons." 
11 
•••• if education implies. teaching which, as you and I 
think of it, means guiding a free learning process," says Dr. 
Studebaker, . ''we must not confuse the meaning of 'teach' with 
the meanings of 'indoctrinate,' 'propagandize,' 'impose' and 
'advocate, 1 all of which smacks of the fearful rigidities of 
dictatorship rather than of the relaxing freedom of demo-§/ 
cracy. 11 
Y' Washburne, A Living Philosophy of Education, op. cit. p. 425 
?} Loc. cit. 
£1 Op. cit. p. 132 
23 
Dr. Jolm Dewey identifies indoctrination with authori-
y' 
tarianism and says: 
·"Authoritarianism places these values in the accept-
ance of certain habits for the guidance of belief and 
conduct. Democracy stresses the importance of keeping 
intelligence free for the continuous remaking of 
beliefs •••• The underlying philosophies are far apart. 
One seeks deliberately to keep intelligence in leading 
strings; the other seeks to set it free." y . 
Kilpatrick says, " •••• indoctr~nation is any kind of 
education which does not intend so to teach as to make the 
learner a better judge of the matter under consideration. 11 
The above is a reasonable definition of indoctrination, 
but Kilpatrick, in the same book, hints that there is "good" 
. y . 
and "bad" indoctrination. This the present writer does not 
recognize. Indoctrination is always indoctrination, and it 
is all bad. Even "good" indoctrination is bad, for it pre-
supposes that the learner is not able to distinguish "good" 
from 11 bad 11 and so has to be "protected" by a teacher. Demo-
cracy rests on the principle that all men shoul~ have equal 
pol itical rights, that they are endowed with reasoning ability, 
that their reasoning ability can and should be developed, and 
that when given an opportunity citizens of a democracy will be 
able, on the whole, to distinguish "goodu from "evil." If we 
!7 Harold B. Alberty and Boyd K. Bode, Educatio~al Freedom 
and Democracx, Second Yearbook. of the John Dewey Society. 
D. Appleton-Century Company. New York, 1938, p. 15-16 
2/ William H. Kilpatrick, Education and the Social Crisis. 
riverright Publishing Corporation, New York, 1932, p. 69 
'§./ Ibid, p. 68 
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do not accept this _belief, we might as well drop all pretenses 
of educating for democracy, and do it in true Nazi style. 
Indoctrination is a substitute for education, and attains 
its ends by giving a false or incomplete picture of any social, 
economic, political, or religious situation or theory, by 
suppression of some evidence, falsification of evidence, or 
misinterpretation of evidence. 
Propaganda and indoctrination.~- Propaganda and indoc-
trination are closely connected but do not mean exactly the 
same thing. Both are in opposition to education, but education 
can use propaganda while education ends whenever indoctrination 
is introduced. Propaganda may be defined as the suppression 
of some views with emphasis on others. "Propaganda in the y 
strict sense," says Coe, 11 represents one mind as standing at 
a fixed point and endeavoring to bring other minds to the same 
position." But propaganda is not dangerous as long as there 
is freedom--freedom for all propagandas. It is only when 
propaganda becomes indoctrination that it is dangerous. It is 
when only one propaganda is presented that education ceases 
and pure indoctrination begins. 
Commissioner Studebaker says,§/ nwe do not want to shut 
propaganda outside our educational institutions •••• But we 
1/ George A. Coe, Educating for Citizenship. 
Scribner's Sons, New York, 1932, p. 56 
Charles 
2/ .John w. Studebaker, "Freedom to Find Out; An Improved 
cYitizenship is Needed", Vital Speeches (June 15, 1939) 5: p. 524 
want it brought in, shall we say, . at least in pairs like the 
animals who entered the ark." 
Indoctrination and propaganda are synonymous when there 
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is only one propaganda, but the moment there are two or more 
propagandas presented, indoctrination ceases and education 
begi ns. Education thrives on propaganda in a democracy because 
all points of view may be heard. The American people have 
proved again and again that they can separate the cha~f from 
the wheat and the fal s ehoods from propaganda. 
Democracy and 8:ducation. -- Democracy and education go 
hand in hand because education is a part of the democratic 
ideal. It is one of the fundamental tenets of democracy that 
the people, on the whole, will rule themselves well if given 
proper educational facilities. But the moment our schools 
become a pulpit for the preaching of one doctrine, one propa-
ganda--even democracy--the springs that feed democracy will 
die out. For democracy also rests upon the assumption that we 
are ever striving for perfection, that change is inevitable, 
progress desirable. Under such conditions the preaching of 
any set doctrine would in time lead to decay of our institu-
tions. It is only because the problems of democracy are 
constantly discussed, worked over and improved, that democracy 
retains its freshness, vitality, life and fundamental fairness 
to all men. 
CHAPTER II 
I}IDOCTRINATION IN GER~~l~ 
State Control of Education 
Control of schools.-- In Germany there is no educational 
system as Americans understand the term. German education is 
under the direct control of the state--is a part of the state--
really is the state engaged in building the future Germany • 
.!1 Fritz Veit says, "In Germany •••• tradition and law consider 
education as a state concern. [Schooli/ are never private. 11 
The state, represented by Hitler and the Nazi Party, has a 
blue print for the future, and it is for the purpose of build-
ing the futu~e Germany from this blueprint that all German 
education operates. 
In his article "Thousand Year Reich" Frederick Sondern, y 
quotes Youth Leader, Baldur von Schirach as follows: 
"Der Fuhrer has told us that the Third Reich will 
stand for a thousand years. That to our youth belongs 
the futm .. e, and youth belongs to us. There will be no 
escape possible from the channel which . we shall mark 
for the German to follow from childhood to manhood. 
I/ Fritz Veit, "Academic Freedom in Germany before and after 
!933; Under the Republic of Weimar and under Hitler", Pea-
body Journal of Education (July, 1937) 15: p. 36 ---
g/ Op. cit. p. 50 
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And· we - shall produce not hurnanite.rian!! and your other 
weak-kneed types but good soldier~, ~trong men, 3nd 
loyal National Socialist~!. Give me a child of six to 
educate and he will belong to me fo~ life." 
1/ 
Sondern goes on,-' "Backed by Adolf Hitler, who. adore~!' 
and implicitly trusts him, the Reich Youth Leader is forcing 
7,000,000 children through a unique and app~lling system of 
education." 
After reviewing some of the results of this system of y 
education Sondern remarkl!l, "Baldur von Schirach is doing 
his ,job well." 
Speaking of the education of young children Sondern 
~ 
reports: 
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"At the ~J.ge of six, a German .child enters primary 
l!lchool, and meets the Herr Lehrer. Not simply a l!lehool- · 
t eacher is the Herr Lehrer, but an institution, a sym-
bol of the authority of the State. A young, athletic 
Brownshirt, picked for his loyalty to the Party, ha.s 
taken the place of the old-style bespectacled pedagogue. 
Every morning the Herr Lehrer raises hil!l arm. 1Heil 
Hitler,' he shouts. 1He11 Hitler,' peep the little 
voices. 'What is our first duty al!l Germans?' he entones. 
'To love and obey the Ii'uhl"er,' the class chants. Another 
salute, and the first les son beginl!l. 
"The l!lix-year olds do not write 1The cat is bls.ck' 
in their exercise books, but 'Adolf Hitler is my Leader~' 
The primer is Mein Kampf, boiled down to 1 Germ~y is the 
greatest country in the world, 1 1 All Jews are evil, 1 
and the like." 
Sondern quotes Minister of Education Rust as saying, 
y Ibid, p. 5o 
g/ Ibid, p. 51 
~ Loc~ cit. 
!/ Ibid, p. 52 
.11 
"You teachers are the Storm Troopers o:r German education, 
dedicated to the rearing o:r a Spartan race. The school must 
be guided by the spirit o:r the army." 
But all this is not exactly new to German education. 
Americans are likely to :forget that Germany has a long tra-
di tion o:r super-patriotism, .anti-liberalism, race-consciousness 
and respect :for one-man leadership. Germany was a democracy 
:for only :fourteen short years. Like the pendulum on a clock 
Germany has swung :from mild liberal.ism :following the World War 
to a more extreme position o:r one man rule than it occupied 
be:fore the war began. 
11 As Beard puts it the rise of' Hitler and his Nazi creed--
n •••• did not mark a complete break with German histor 
by any means. The worship of :force, reverence :for the 
army and the military mind, contempt :for liberalism and 
democracy, and love o:r prostration be:fore power were all 
part and parcel of German respectability be:fore the out-
break o:r the World War •••• Nearly every element in the 
Nazi body o:r doctrines was deeply embedded in the pre-war 
order." 
Mary K. Ascher points out the same :facts about Germany y. 
when she says: 
"Throughout the Empire the e:f:ficient but dictatory 
note was characteristic, and only during the short-lived 
German Republic was an attempt made to democratize in-
stitutions. Blind subjugation to the will of' the state 
had, however, been so ingrained into the national charac-
1/ Charles A. Beard, "Education Under the Nazis", Foreign 
A:ffairs (April, 1936) ~4: p. 450-451 . 
y Mary K. Ascher, "A Comparison of Education and National 
Ideals in Germany and the United States", The School Review 
(May, 1937) 45: p. 368 
ter that the Republic £ailed, and today 1 s Nazi regime 
shows a vigorous and most vicious resurgence of 
militarism." y 
Rudolf Ekstein, a refugee teacher who compares demo-
cratic and fascist education in an interesting article pub-
lished in Education, quotes the refrain of a song they sing 
in Germany to show the spirit of the Nazi educational move 
ment. 
Ekstein 
"We shall go on marching, 
even though all is falling to pieces; 
today Germany belongs to us, 
tomorrow the whole world." 
y' 
says: 
"All schools, all youth organizations, all kinder-
gartens, all educational institutions must be in the 
hands of the government. No private school, no religi-
ous school, no free school organizations of the workers. 
They suppress now the last remaind~rs .::: .bffh~~o :o:r.-,ga.n:t z.a­
tions." 
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y 
Beard shows the degree of state control of German school 
when he remarks that education administration in Germany is 
particularly interested " •••• in regimentating the bodies and y 
thoughts of pupils." Again, · 
" •••• decree after decree shows that it L6ducation7 
is above all interested in imposing a rigid pattern o~ 
life and thought on teachers and pupils alike, and is 
openly hostile to every manifestation of free inquiry and 
discussion in the schools--from the bottom to the top." 
V Rudolf' Ekstein, "Rei'ugee Teacher Looks on Democratic and 
'Fascist Education", . Education (October, 1939) 60: p. 102 
y' Loc. cit. 
£1 Op. cit. p. 437 
!f Ibid, p. 439 
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Writing shortly after Beard on · the subject, nschooling 
. . y 
under the Dictators," L. S. Stavrianos declared: 
"The fundamental principle dominating education in 
Germany today is that of Gleichschaltung which might be 
defined as a species of physical, emotional, and in-
tellectual goosestepping. Education, like everything 
else, must be subordinated to the interests of the state." y 
Reading I. L. Kandel's, The Making of Nazis, the writer 
found this remark : "Education is an instrument necessary to 
consolidate power by inculcating in the young the meaning of 
German national! ty (Volkstum). 11 Showing the result of the 
conflict in Germany between freedom of teaching and the state y 
Kandel says: 
"National Socialiam refuses to recognize autonomy 
of the universities or to tolerate freedom of research 
or teaching which can be turned against the people. 
Teaching and research must be in the interests of truth 
and that truth has been decided by the National Socialist 
Revolution." y 
Later in the same study, Kandel remarks, "The totali-
tarian concept has penetrated into every corner of the edu-
cational system;" 
Showing the great contrast between the exacting state 
control of education in Germany and our free system of edu-
cation Dr. Kandel says in his article, "Education in Nazi 
y L. S. Stavrlanos, "Schooling under the Dictators", 
Current History (September, 1936) 44: p. 40 
2/ I. L. Kandel, The Making of Nazis. 
~eachers College, Columbia University. 
p. 43 
y Ibid, p. 53 
y Ibid, P• 55 
Bureau of Publicetions. 
New York City, 1935 
y . 
Germany , " "These systems in which education and society are 
so closely integrated by a comraunity of purpose dominating 
the individual from the cradle to the grave, offer a delib-
erate challenge to the liberal and democratic states.u 
Direct from the Reich Minister of Education came these y 
words quoted by Alina Lindegren. "The main task of the 
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educational administration during the first years of the 
National Socialist regime was to embue education and the teach-
ing body with the National Socialist idea." 
Academic freedom.-- Academic freedom ceased to exist in 
Germany when Adolf Hitler came to power. Freedom and Nazi 
ideals are as far apart as the poles. Freedom in a democracy 
means the right of the individual to ''life, liberty and the 
pursuit of happiness" as long as he does not injure the group. 
This is denied the individual in Germany. There the life of 
the individual must be geared for group action. It means the 
right of the state to demand everything--even the great sacri-
fice--life--from the individual. In a democracy the govern-
ment is a co-operative endeavor to serve the people who own 
and operate it; in Germany the individual exists for the state. 
Hitler believes the state has a destiny--the individual has 
only his life. 
1/ I. L. Kandel, "Education in Nazi Germany", The Annals o.f 
the Americ~ ~eadem~ of' Political and Social Science 
.fNovember, . n35) 18 : p. 163 
2/ Alina Lindegren, "Education in Germany", United States 
Office of Education Bulletin, No. 15, 1938, p. 16 
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Writing in the Peabody Journal of Education, Fritz Veit 
.v 
says: 
"Everytr.d.ng that is done has to be focus-ed on one 
point, the well-being of the state. Everything that 
exists justifies its right for existing merely in serving 
obviously the community •••• Science that would try to grow 
independently from the organism of state and irrespective 
of its needs does not have a place in the 'Dritten Reich' 
•••• Tge university b ecomes political •••• A discrepancy 
between official opinion and t hat enunciated by a pro-
fessor is not permissible any more. The professor •••• has 
to arouse in his students a love for the new state. He 
has to prepare t h e young generation in such a way that 
they help realize the National Socialistic state." 
-
In his book The Making of Nazis, Kandel states it in one y . -
sentence. "Education must serve the people instead of 
·-
promoting free individual personality.n He goes on: 
y 
!7 
y 
'Y 
if 
£I 
-
"The irony of the situation, however, is that 
while .. academic freedom is · attacked as a liberal or Marx-
ist creed, the Soviet regime attacke.d it as bourgeois., 
and both Nazis and Conwunists adopt the same principle--
that education at all levelsmust be 'politicized' since 
there can be no such thing as 'pure knowledge' or 'pure 
science. '" 
Teachers must belong to the Nazi Party. Sondern says: 
"The teachers must be 'poll tica11y reliable' and 
sponsored by their local Party chieftains. They must 
h ave military and Labor Corps training, and must show a 
good record in swimmi ng and track spor~s. They must be 
graduates of the High School of Teacher Training, where 
the primary purpose is _.to create _ a 'soldierly teacher. tU 
- E.! .. 
Writing in the same vein ~~ry K. Ascher charges: 
bp. cit. p. 41 
Op~ cit. p. 120 
Ibid, P• 125 
Op. cit. P• 52 
Op. cit. P• 379 
-·. 
11When the individual is completely disregarded 
in order to realize the ideal or totalitarian state 
and when military virtues, such as force; discipline, 
and blind obedience, become the highest virtues and are 
regarded as the essential qualities for leadership, then 
education has become mere regimentation of the bodies 
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and the thought of the young people. Naturally, indepen-
dent thinking on the part of the masses is a peril to 
a dictator •••• " 
Dr. Theodore Wilhelm read Mary Ascher's article and \vrote 
the School Review aski~& that a chapter from his new book y . 
German Education Today be quoted as a refutation of her 
charges. This request was · grant~d and after readi~ the chap-
ter the writer quotes the following by Dr. Wilhelm without 
comment. 
In the gruelling shellfire of the trenches they 
!German soldiers7 learned that the true test of a man is not his knowTedge, but his character, and that the 
character is the product not of knowledge, but of the 
heart and the will. And they therefore seek to substi-
tute for the former education of the mind an education 
or the whole man.n y 
Beard says, "No rooin is left for private opinion, for 
experimentation, or for the consideration of any questions 
deemed 'out of line' by the administration." 
Vivian ~ilvie who has taught under the Hitler regime 
states that: 
1/ Theodor Wilhelm, "Concerning German Educational Ideals; 
'treply to Mary K. Ascher 11 , School Review (September, 1937) 
45: 491-495 
g/ Ibid, p. 492 
y Op. cit. p. 439 
4/ Vivian Ogilvie, Education under Hitler~ . Friends of Europe. 
rondon, 1934, P• 13 
"Nazi educational policy ignores the nature and 
needs of the child and takes advantage of his tender 
age and inexperience to mould him into a political 
fanatic and to feed him on information which every 
honest student knows to be untrue.rr 
Walter Lande believes: 11 
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uEducation in the Third Reich, is entirely directed 
toward the community. All education different though it 
may be in detail, aims at inculcating the idea that the 
welfare of the community is prior to that of the individu~ 
al, that nobody has a moral right to exist for his own 
sake •••• rr 
Type of Texts used.-- Since Hitler has come to power in 
Germany much work has been done on school textbooks. All school 
texts touching any phase of German life which could be used 
for propaganda purposes, such as the social studies field and 
science, have been rewritten. The object of the new texts is 
to instill patriotism, absolute loyalty, belief in racial 
purity and the herd instinct. 
That the new texts are not based on truth is not one of 
their failings from the German point of view. They calmly 
assert that there is only one great truth--the well-being of 
the state and to that belief all others are subordinate. 
Leland Stowe, in his article,Y nHow Good is Hitler's 
Word," shows the Nazi regard for truth by citing a long list 
of Hitler's br~ken promises. 
y Walter Lande, rrBasic Principles of National Socialist Edu-
cation in the Third Reich", In Education for Dttamic Citizen-
ship. Pe11nsylvania University School of Educa~on, 1937, 24: 
1J.'1'07 
2/ Leland Stowe, ''How Good is Hitler's Word?" Reader's Digest 
TDecember, 1938) 33: p. 38 · .. 
L. S. Stavrianos quotes the following from "Die Deutsche 
11 Schuleu fo r September, 1933: 
"objectivity in the teaching of history is only 
one of the numerous fallacies of liberalism. It is not 
man in general who studies history, but a German, a 
Frenchman, an Englishman, etc.~HH(We will never approach 
history impartially but as Germans •••• " 
Can there be any doubt in the minds of the citizens of 
democracies in what direction such a social order is headed? 
Is that education? 
gj 
Stavrianos goes on to warn, "Young Germans are being 
taught to hate and despise their neighbors and to strive at 
all times to overthrow the Versailles Peace Settlement and 
regain the lost German lancl.s." 
§/ 
br. Kandel quotes Professor Dr. V. Arnim as follows: 
"The World War and the succeeding thirteen years have taught 
us that all fine talk about disarmament and the brotherhood 
of man are only fine phrases intended as a narcotic for those 
weak in armaments and defEinseless.u 
y' 
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World Education has done democracy a service in prese~t-
ing the article, nTwo Worlds," a contrast of education in 
France and Germany in war time. This is done by means of an 
article from each country showing educational conditions dur-
1/ Op. cit. p. 41 
gj Ibid, P• 46 
y I. L. Kandel, "Nationalism, Patriotism, and Education in 
Germany", The Kadelphian Review (January, 1934) 13: p. 162 
jJ "Two Worldsn, World Education (September, 1940) 
5: p. 414-416 
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!I ing war time • . In the French article G. Lapierre says, "We 
desire that •••• men may love France without having to flatter 
her in augh~. We wish her to be great by the works of t he mind 
and by her contribution to the collective effort of the nations 
and peoples." y 
At the same time Peller says, · "And in the German 
schoo1s? The~e the bvys are occupied with the muzzles of guns 
and the girls are taught in domestic science classes how to 
fe.'ed .,.. 'l · t' 11 a .. ann y J.n we.r 1me • 
. y 
s. Levenson in a short review of what is in German 
texts today entitled, 11Hist6ry for German Youth," points out 
that military and political history are emphasized. The 
German humanitarians are left out~. Leven~on calls their his-
tory texts "chauvinistic." H~ says that German children are 
shown that their land should be larger, while problems of 
other countries are not recognized. y 
Erika Mann, daughter of the famous German writer, 
Thomas Mann, cites one German . author after another in her 
book Schoo·l for Barbarians, to show that the Germans are 
building a new order based on disrespect for truth. 
y Ibid, P• 414 
g/ Ibid, p. 415 
3/ s. Levenson, "History for German Youthn, School and Society 
TNovember 4, 1939) 50: p. 592-595 
4/ Erika Mann, School for Barbarians; Education under the ~azis. Modern Age Books • . New York, 1938, !59-p. 
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She quotes Friedrich Flieder in an essay on, "History as 
1/ 
the Essence of Political Education, 11 as saying ,- 11 The crown of 
all teaching of history consists of noth ing but following the 
Fuhrer." 
Herbert Goebel in his German History writes these truths 
about world affairs during the post-war period, says Miss 
2/ 
Mann.-
"England was the greatest winner, as she was also the 
greatest impelling force toward the World War. Out of 
envy, she destroyed her rival in the field of .world 
economics, Germany. Without her colonies, France would 
today be a power of secondary rank only; with approxi-. 
mately one-sixth colored population, European France today 
can hardly be regarded as a wh ite people." 
Miss Mann goes on to quote Goebel's words on the murder 
of the Austrian Chancellor Dollfuss by the National Social-
~ . 
is ts. · He says, 11 In the summer of 1934 there were armed up-
risings on the part of the Marxists in Vienna and other places 
in Austria. In the course of bloody battles, the Chancellor 
of the Union was mortally wounded." 
Miss Mann also speaks of another German author Karl 
4/ 
Ru ger, who- " •••• insists that the Jews, in large numb ers, were 
having fun behind the lines while t h e Germans wrote farewells 
and died. Surely he knows," says Miss Mann, "that a dispro-
portionately large percentage of Jews died in the war; but ther 
1/ Ibid, p. 58 
2/ Loc. cit. 
3/ Ibid, p. 59 
4/ Ibid, p. 59-60 
is no concern here, either, for the truth. The one aim is to 
fix 'race-consciousness' and blind obedience to the Fuhrer in 
the children." 
38 
Miss Mann also brings out the fact that by use of letters 
from the front, one writer, Rust by name, makes it clear to the 
children that, as one letter puts it, life during a war y 
" •••• can be unbelievably cozy." · 
Position of the family.-- As in ancient Sparta the German 
child is considered as belonging to the state. Both boys and 
girls are reared in the precepts of National Socialism and woe 
to the family that sees fit to interfere. 
gj 
Miss Mann says that the life of every group has been 
changed since the coming of the Nazis but "no German group was 
more stringently affected by the changes of the dictatorship 
than the children •••• the German child is a Nazi child, and 
nothing else." 
Rudolf Ekstein speaking of the German control over educa-Y . 
tion remarks, "But they control not only all educational 
institutions, they try also to destroy the influence of family 
life." . 
··. y . 
Frederick Sondern tells the story of the young German 
boy Otto with whose father Sondern was on friendly terms. 
y Ibid, p. 66 
y Ibid, p. 19 
y Op. ci t . p . 102 
y Op. cit. p . 50-51 
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When he ~irst visited the family the boy was fourteen, kind, 
gentle, and perfectly normal in such things as love of parents, 
interest in other countries, and especially in stories of 
Washington and Lincoln. But Hitler came and with him new 
teachers who brought changes in Otto's outlook. 
One day at lunch the boy became very excited over a dis-
cussion of historical matters and accused both his father and 
Sondern of lying to him. After he had stamped out of the room 
the father said, "He has reported me in school, _and I may not 
dispute him on pain of prison." 
When Sondern next saw Otto he was a Storm Trooper acting 
as guide at an exhibition. During their conversation Sondern 
said to Otto, " •• •• w-hat is your ideal of discipline? 11 Otto's 
reply was, "If my father were guilty of treason against the 
·y 
Fuhrer, and I were ordered to shoot him down, I would do so." 
In speaking of the change brought about in Austria by the y 
Nazis Vincent Sheean says, 
" •••• when you get home from the office at night, your 
children talk to you in a language you can hardly under-
stand. Fascism has fundamentally estranged them. If they 
tell you Germany won the war and was cheated only by the 
peace {which the youth of Germany believes) you cannot 
argue •••• they might report you at ~chool the next day. 
They yield so unreservedly to the persuasions of Nazi emo-
tional patriotism that they think their duty to the State -
is greater than to their parents." 
Leadership principle.-- All Germany operates on the leader-
ship principle. From the Fuhrer down everyone has a leader to 
y Ibid, p. 51 
2/ Vincent Sheean, "Dictators--and the Pursuit of Happiness", 
The Reader's Digest . {December, l938) 33: p. 74 
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obey. Even education is run on these lines. The Reich Minister 
o:f Education is Rust and one may think o:f him as the dictator 
of things educational, subject only to Dr. Joseph Goebbels and 
Hitler himself. 
y' 
s t avrianos points out that in school the importance of 
leadership is stressed and history is centered around " •••• such 
figures as Charlemagne, Frederick the Great, Bismark and 
Hitler. 11 
. y . . . 
Sondern says, "Evenings, at the local clubhouse o:f the 
Hitler Jugend, the boys sit in front of a large picture of Hit-
ler so that •no boy may ever forget that the Fuhrer is watching 
him. ' 11 
Beard leaves no doubts about the principle surrounding the y 
leadership idea. He explains: 
nThe State is power, and Adolf Hitler is the 
State. With the aid of Storm Troopers, he seized the 
helm; by force he holds it. The will of the State is 
his will. Might is to be celebrated, and intellectual 
and moral objections put down by force. Not by common 
counsel, adjustment, and compromise are the people to 
make the supreme. law. The Leader, master of force, 
makes it. This force is not a mere means to an end; it 
is a good in itself, to be praised, glorified, and diefied. 
The man of brute strength who makes his will prevail is 
the type to be exalted, and in this man the soul of the 
nation is mirrored. As the strong man spurns weakness, 
pleas and arguments, and makes his will supreme, so the 
strong nation makes its way, spurning the rights and 
claims of weaker nations. 11 
!/ Op. cit. p. 40-41 
y Op. cit. p. 52 
~ Op. cit. p. 444 
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Hitler Youth organizations.-- Hitler Youth organizations 
have taken the place of the Boy Scouts, Girl Scouts and other 
similar organizations, and there is a state organization for 
all age groups ending with the National Socialist Party for 
grown-ups. Propaganda has a golden opportunity here for all 
Germans must belong to some state organization. 
y' 
Erika Mann says: . 
11 The primary schools do all they can toward shaping 
the generation; and, as soon as the children are out of 
the grades, they pass to the outside organizations, Hitler 
Youth and Jungvolk, German Girls and National Socialist 
Order .Castles. In high school, they encounter complica-
tions, or, rather, extensions of axioms they have learned 
before--the fabulous axioms of Nazi Germany." 
A German school boy shows his enthusiasm for the Hitler 
Youth organizations when he writes in a letter to an American y 
boy, 
"I am very glad to join the arbeitsdienst. We must 
help the peasants in the harvest time •••• It must be an 
elevating feeling to march within the grey columns through 
our German country, side by side with the sons of laborers 
and ministers, artisans and noblemen, all with shouldered 
spade and with one creed: Vfuatever our Fuhrer Adolf Hitler 
does, he is right. _ -
"I know this feeling from the time when I marched 
in the .rows of the Hitler Jugend through the streets of 
the towns, when we fought In our brown shirts for our 
Fuhrer. We were boys of all classes, but likeminded, with 
one Fuhrer, one creed, one idea, one standard, ready to 
spend our lives and blood for the National-Socialism." 
Part played by newspapers, ma ga zines , radio and movie 
films.-- One of Hitler ' s f irs t moves when he came to power 
y Op. cit. p. 94 
2/ "Attitudes of a German School Boy'1 , 
~ocial Frontier (February, 1939) 5 : p. 159 
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in Germany was t o establish a propaganda ministry which has 
charge of the general news field and its related services. It 
is not only the duty of this bureau to suppress undesirable 
news but to give all news reports a Nazi twist so that t hey 
will be useful to the Party. y 
Miss Mann speaks about the degree of control over news-
papers in her book, School for Barbarians, and deplores the 
conditions whereby a child is not only faced with organized 
propaganda in school but in the newspapers, over the radio and 
in the movies. 
&' 
"Attitudes of a German School Boy," which is in the 
form of excerpts from the correspondence of a German boy to 
an American boy provides this illuminating passage. 
nyou have a fine opinion of our government and 
Hitler. But you said that you believe in freedom of 
the press and speeches to your own advantage. But such 
a freedom i n Germany would mean a free hand for the few 
enemies of our goverTh~ent, for the traitors, war-
profiteers, and cowards. · They could unrestrained poison 
the opin ion of the foreign countries. That is nowadays 
impossible in Germany. Our press says the opinion of our 
government and of the ninety-nine percent National-
Socialists is of Germans. 11 
One of the less subtle uses of the Nazi propaganda has 
been the showing of the Nazi film, "Baptism by Fire" to 
- y 
prospective victims. Edmond Taylor says, 
fl Op. cit. p. 19-24 
gj Op. cit. p. 159 
3/ Edmond Taylor, "The Strategy of Terror", The Reader's 
trigest (September, 1940) 37: p. 90 
"In Oslo the n ight before the Nazi invasion, the 
German Minister's Norwegian guests were entertained by 
the Nazi film "Baptism by Fire," showing the most grue-
some aspects of the destruction of Poland. This horror 
film, which shocked even Nazi audiences, ~as also shown 
to Balkan, Dutch and Belgium diplomats, and to tight-
lipped Italian officials as part of their 'moral educa-
tion' to keep Italy in line. 11 · 
Condition of German education.-- vVhat effect has such a 
system of education had? What is the condition of German 
education? What are the standards of the schools.? These 
questions can not yet be given a conclusive answer, but there 
are straws which show which way the wind is blowing. 
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For instance it is quite certain that the Germans no longer 
have a true picture of world conditions. The citizens of 
Germany live in a ndream world 11 created by the propaganda 
ministry. Whatever news will increase the morale is published 
--other news is suppressed. All news interpretations are made 
for the peop~e in advance. They are not supposed to think. 
This condition not only affects the citizens of the Reich 
but it is even worse for the youth of the state. At least 
the elders lived for a time in another day under more normal 
conditions. They can remember pre-Nazi days. The children 
have no such memories. Their life has. never been anything but 
the l.ife of a Nazi child. They have received the full blast 
of the world's most powerful propaganda machine. They cannot 
help but live in an artificial world created by their. masters. 
!I Ekstein reports: 
!/ Op. cit. p. 105 
"These years of fascism in my great fatherland are 
a terrible set-back for the civilization in Germany and 
therefore for all mankind. This system in Germany and 
Italy will not last forever; but it will be very hard 
for us to repair the damage. 11 
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y 
Erika Mann charges that teaching in the German secondary 
schools is much poorer than it was before Hitler came to power. 
Too much time is consumed in teaching German propaganda and in y 
marching. Miss Mann claims: 
" •••• the schools that held so much hope for the 
future can not now be compared with any other educational 
institutions~ Graduates of Gymnasien used to receive an 
education which brought them to the level of the sophomore 
or junior year of an .Ame~lcan college; today they are be-
neath the intellectual standard of the young Americans 
who have just passed College Entrance Examinations." 
Sondern has .perhaps summarized the conditions existing in 
German educational institutions more clearly than any other 
. y 
writer. He says: 
111 No scholarly work is possible now,' a German pro-
fessor--formerly a fanatic Nazi--told me recently, 'except 
on such subjects as the norigin of German Greatness. 11 
Everything else is 1nade impossible by snooping students 
who want to show that they are 500 per cent Nazis and 
report every sensible piece of work to the Gestapo as high 
treason.' 
"The technical schools have a different complaint. 
Calculus remains calculus, and chemical reactions are 
unchanged by politics. But the students are incompetent. 
'I don't know what to do with them,• an eminent research 
chemist told me. 'They have no initiative, no imagination 
at all. They can't concentrate; they have no patience 
with detail. Whether it's all the marching they have to 
do, or all the political buncombe they learn, I don't 
!/ Op. cit. p. 107-109 
y' Ibid, p. 108 
y Op. cit. p. 54 
45 
know. But we have had to lower our examination standards 
repeatedly. Out of a class of 30 advanced students, I 
have only five who aren't nitwits. And all my colleagues 
. 1 f ,, " say the same--pr1vate y, o course. y 
Later Sondern adds thi~l 
"Professors who have lectured in the Ca-stles {Schools 
for future Fill1rers7 report it a strange experience. One 
said to me, 'They are dulled, those boys. The soul has 
gone out of them and the capacity to understand human 
emotion. · They drill beautifully; they are magnificent 
specimens of manhood; they know their National Socialism 
by heart. But every shred of imagination, of creative 
ability--for good, that is--has been torn out of them by 
the roots.' 11 
Objectives of German Education 
To build state loyalty.-- Whoever would understand the 
aims of the present regime in Germany must know the objectives 
of its educational system. The two are enmeshed like the 
gears of a machine. The ultimate aims of the German Reich 
have been translated into educational objectives, the fulfill-
ment of which it is hoped will lead to the creation of the new 
Germany of the future. 
At the center of German political theory stands loyalty 
to the state. This is the first and major objective of the 
Nazi Party and Nazi school system. All other objectives are 
subordinate to, and a part of this major objective. This must 
be so in a totalitarian country where the state program rests 
on the theory that its citizens will be sheep-like followers 
of a dictator or leader who thinks and acts for the entire 
group. 
1/ Ibid, p. 54-55 
.. ~.. .. 
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To achieve this obj,ective of absolute loyalty t o the state 
and its rulers, there must be instilled in the minds of i ts 
citizens a contempt for democracy and representative govern~ 
ment. - Otherwise there would be a demand for _self-government. 
The citizens are also made to realize that there can be no 
peace except -that willed by the leader in the name of the state, 
and this leads to the necessity of inculcating an anti-human-
itarian attitude toward all who resist the will of the state 
from within or without. The whole concept of the authoritarian 
state rests on the idea that to deny the self is to glorify 
the state. All citizens must be brought to a common point of 
view. 
In a dictatorship the state, personified by the leader, is 
supreme. The individual exists for the state and can have no 
separate or independent existence. 
These objectives have already been made a part of the 
Nazi educational program as revealed by the words of many 
educational leaders. 
Beard says of educat ion in Germany: 
y 
"Its purpose is" to turn out a generation of youth 
drilled in party doctrines and objectives, ignorant of 
all other considerations, contemptuous of other races 
and peoples, equipped with powerful bodies and narrow 
minds for the work of the State--especially its supreme 
work, war." 
Kandel finds the Nazis saying: 
y 
!7 Op. cit. p. 451-452 
g( Kandel, The Making of Nazis, op. cit. p. 39-40 
"The purpose of !Jiermai! education should be to 
develop a profound sense of socia l responsibility, 
discip line, and obedience, and pride of race and 
nationality so that 'It must be a greater honor to be 
a citizen of this Empire, even t hough a stree t sweeper, 
than a king of a forei gn country.'" 
1/ 
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c. Brooks Peters- says that the aim of the German educe -
tional program " •••• has been to prepare German youth for the 
inevitable day when the democratic western nations would resist 
the expansionist designs of totalitarian states and for the 
struggle at arms which would result." 
Miss Mann uses an 11 if 11 in blending her remarks with y 
Hitler's to say: 
11 If everything goes according to Mr. Hitler, Germans 
are to rule the world. 1Vihoever really desires the 
victory of the pacifist idea,' he writes in Mein Kampf, 
'should use all his energy in helping the Germans to 
conquer the world.'" 
Other German leaders as well as Hitler, frankly recogni ze 
these same objectives for Kandel quotes Dr. Alfred Rosenberg 
3/ 
as follows:- 11 When a Nation~l Socialist dons the brown shirt, 
he ceases to be Protestant, Catholic or German Christian. He 
becomes exclusively a fighting member of the German nation." 
4/ 
Kandel conbines his words with t hose of Krieck to say:-
"'The totalitarian state, therefore, sets 'the law 
of the whole above the law of the part and the individual 
I/ C. Brooks Peters, "Spartan Model for Nazi Youth", New 
York Times Magazine (May 26, 1940) p. 6 ---
2/ Op. cit. p. 20 
3/ Kandel, The Making of Nazis, op. cit. p. 24 
4/ Ibid, p. 27 
an~ recognizes the individuality of each member as he 
shares in the whole and promotes its development' 
(Kriech)." 
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c. Brooks Peters quotes Hermann Goering on German virtues y 
as follows: "Loyalty, obedience to the Frehrer, comradeliness, 
readiness to sacrifice, good breeding and daring." 
In defining freedom Dr. Robert Ley, Leader of the German 
gj 
Workers' Party says: 
"Man is free, first, when he can eat, drink, dress 
and live where he pleases or finds necessary. Secondly, 
when he can wander out ihto the world whenever and however 
he pleases. , Thirdly, when other nations honor and esteem 
his labors. That is the true meaning of freedom." 
At the pinnacle of the German educational system stand 
the National Socialist Order Castles, the purpose of which is 
to train future leaders of the Reich. These schools are in 
four medieval castles, which Sondern describes as: " •••• a cross y 
between a barracks and a country club.n There is one in each 
corner of Germany. 
Sondern quotes the German stated educational objectives y 
of their four-year course as follows: "They must become our 
best soldi ers; they must become fanatical preachers of the 
Na t ional Socialist gospel. And we demand of them unconditional 
obedience. That is the greatest test. II 
y Op. cit. P• 6 
gj Ibid, p. 23 
y Op._ cit. p. 54 
y Loc. cit. 
That this program is achieving success is attested to by 
quoting furt her from the correspondence of the German boy 
!I 
entitled "Attitudes of a German Boy." He states: 
.. 
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"I shall join the arbeitsdienst for a half a year and the 
army for t wo years voluntary. It is the greatest pleasure and 
honour for me to march for my fath erland and my godlike Fuhrer."· 
He ends his argument for Germany in a crescendo of patri-
g/ 
otism with: 
nGermany is the most powerful state of the world 
with the best army, and the best leader, the best gov-
ernment, the best idea. No country in the world will 
be able to defeat us. The will of Adolf Hitler is 
stronger t han the will of the sum of all other states-
men. He is sent by God to free our country, and to free 
the world from the despotism of the Jews and the capital-
ists, who wish to send t he nations into bloody wars in 
order to earn themselves much money." 
-. 
Racial purity.-- Hand in hand with loyalty to the state, 
and closely integrated with i .t, is the idea of racial purity. 
It is the central theme in school abou·t · which state loyalty is 
built. 
'l'he New York Times expresses it well when it is quoted 
2.1 by I. L. Kandel as saying t hat the race theory has " •••• more 
than anything else up to the present determined and will con-
tinue to determine the character of German education." 
The Nazis teach seriou sly the i dea that there i s such a 
thing as racia,lsuperiority. It seems to be an inheritance 
y Op. cit. P• 159 
y Loc. cit. 
~ Kandel, The Making of _Nazis, op. cit. p. 10 
from the past. German myths are used to support the theory 
of a prehistoric race of "blond giants," fair h a ired and fair 
skinned from which the Germans descended. Kandel states in 
his book , The Making of Nazis: 11 
"Although /_before the Nazi~ race purity was never 
made the foundation of national exis t ence, the peculi-
arity of the German people and its divine mission were 
preached more than a century ago. ~!hat is novel in the 
National Socialist ideology is the violence with which 
the race theory is being exploited on the one side to 
foment hatred, prejudice, and intolerance and on the 
other to arouse national self-consciousness. For the 
rest, militarism and the idea of the totalitarian state 
are not novel for Germany, but what is new is the 
utilization of force and violence and all the arts of 
propaganda and mob psychology to enforce uniformity and 
II . ·• acquiescense.... . . 
In Germany the racial factor is the central theme of 
history. Not only is the present German state justified and 
glorified on racial grounds but all history is interpreted in 
terms of the Nordic race. 
50 
Special emphasis is placed on German history since 1933, 
and the period when Germany was a republic is scarcely touched 
except to show that Germany's troubles since the war have been 
caused by betrayal from within by the Jews, and from without 
by the democratic powers, .Which are under the control of the 
Jews according to the Germans. Great stress is laid on showing 
that all successful civilizations have been great because of 
the infusion of German tribes which penetrated these areas. 
y Ibid, p. 30 
Stavrianos makes the German position clear when he y 
writes: 
n •••• the racial factor is to be the central theme 
of history. Nordic tribes penetrated India, Asia Minor, 
North Africa, Greece, and Rome, and it was the influence 
of these Nordics which determined the history of the 
ancient civilizations until they were absorbed by in-
ferior native races." 
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Dr. Frick of Germany goes further and claims the greatness 
of the Greeks, Egyptians, Sumerians, France, Italy, Spain, and 
England is accounted for by the fact that German invasions 
y' 
made these people great. y 
says, "Praise of the German race, hatred for Jews, Beard 
and contempt for other 'inferior and democratic races'--these 
-
are t h e doctrines to be drilled into the minds of young Germans 
in the schools." 
Kandel reports much the same thing when he says: 
y 
11 History is to be taught from the prehistoric period 
doWn to the present with especial emphasis on the 
superiority of the Nordic race as the creator of culture 
and civilization •••• Particular attention is to be given 
to the history of the last two decades in order to dis-
credit the Republic and to glorify the National Socialist 
Revolution as meeting the inner yearnings of the German 
people." 
These seeds of racial superiority and anti-semitism are 
also bearing fruit. Another paragraph from nAttitudes of a 
German School Boy" will show that. He writes; 
y 
1/ Op. cit. p. 41 
§/ Beard, "Education under the Nazis 11 .b~ • . _!:d·f t. n. 4''-5 
'§/ Ibid, p. 446 
. y Kandel, "Education in Nazi Germany" :t;,.,. ~- c it· ~:-'::-& . u;q-160 
§/ Op. cit. -p. 159 
,._ 
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lll:."idy ~ 
"·I can only tell you that I an hating the Jews 
more than devil and hell. Ihave lived to see how my 
German fatherland was exhausted and sponged by ·· this 
diabolical people •••• No real, true German would shake 
hands with a Jew today. I would be glad vrlLen the last 
Jew would be vanished from the earth. I only hope 
that the Q,rave Arabs will kill many Jews in the revolts 
of today. 11 ' 
Rea l results of this program are shovm by William 
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11 E. Dodd in his article, "Government by Persecution. 11 In it 
he explains almost unbelievavable episodes of German ferocity 
against the Jews. Dr. Dodd, former American ambassador to 
Germany, died recently, and it has b een said that he left 
Berlin because he could no longer stand the atrocious Jew-
g/ 
baiting . Dr. Dodd wrote in his article: 
"Unless one has been an eyewitness, it is almost 
i mpossible to realize the horrors of this persecution. 
Neve in modern times has a sovereign pow·er bent itself 
so savagely upon the extinction of its own inhabitants, 
or so deliberately transgressed every tradition of 
culture and humanity." 
Such are t h e results of race hatred when indoctrinated 
by the state. Hitler predicts t hat by 1950 there will be no y 
Jew living in Germany. 
To build a belief in a greater Germany.-- 1'he third 
· objective of German education is to build a belief in a 
greater Germany .. This belief in a greater Germany fits right 
Y. ~Villiam .!:G. Dodd, 11 Government by Persecution", The Reader r s 
Digest (September, 1938) 33: p. 102-105 
g/ Ibid, p. 102 
y' Ibid, p. 105 
in with the idea of racial superiority. The German schools 
indoctrinate the belief that the pure racial state will 
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naturally come to control larger and larger areas of the world. 
On the back part of the paper covering of Hermann 
Rausc1L~ing 's book,1/ The Revolution of Nihilism, is a world 
map showing the first phase of the future "Leviathan Germany. 11 
According to this Nazi plan for "redistribution" of the world 
Germany would be a huge land mass extending over most of Europe 
and Asia. Russia would cease to exist. Greenland and Iceland 
would also belong to Germany. And this is the plan for the 
first phase. Evidently there is no limit to the land hunger 
of t h e Nazis. At present, however, completion of the first 
phase would appear to be blocked by that "tight little Isle." 
A remarkable feature of these plans for a greater Germany 
is the indoctrination of the belief that people of German 
descent should be consider as citizens of Germany no matter 
where they live. It has been the practice in German schools 
ever since 1933 to encourage children to think of Germans in 
other lands with the idea that they would some day be brought 
back into the Reich. Miss . Mann quotes verbatim a conservation 
she heard in a German classroom on this subject. It goes as 
follows: 
gj 
TEACHER: 11 0ur people have one blood and one lan-
guage; but they lack one thing. 
I7 Op. cit. (back- -of paper cover) 
?:J Op. cit. p. 63-64 
. . 
., 
FRITZ: 11 The German people have no connnon country. 
RUDI: "Adolf Hitler says that ·one blood belongs to 
one land. · 
ANNELIESE: "We say this, but we can do nothing 
about it. 
TEACHER: "Then all Germans will never be able to 
live in one country? 
IVIARIECHEN: "The time must come. 
RUDI: "But the Fuhrer cannot accomplish this alone. 
We must all help him. 
TEACHER: "Are you all helping him? 
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RUDI: "I am helping by being a member of the .Jung -
volk and by fighting for Germany. 
- FRITZ: "In my brown shirt I am fighting for Germany. 
KARL: "I have written letters to America to counter-
act the propaganda of the .Jews who accuse us of perpetrat-
ing atrocities. . 
FRITZ: "I have written letters to Danzig; and in 
my letters to Canada I have valiantly fought with my pen. 
TEACHER: "That is good. And I gather that ov.r 
ultimate aim is clear to us all. 
FRI TZ: "Our aim is one strong and unified Germany 
for all the Germans in the wor ld. 
TEACHER: "Rudi has already quoted the significant 
words of our Fuhrer; we all utter these words rever-
ently: 'one blood belongs to one land1 1 Let us close the 
lesson by singing the Horst Wessel song." 
To build strong bodies.-- It is not an accident that has 
led Hitler to set physical perfection as one of the goals of 
education far above intellectual capacity. He believes that 
boys should be trained to be good soldiers and girls should 
be trained for motherhood. German professors have been to 
Hitler many times complaining about the lack of ability in 
!I 
students who do little but mar ch and train for war. So far, y 
accordi ng to Sondern, "His /Jf.itler'iJ only answer •••• has 
been 'Soldiers are more important l,··J.an intellectuals.'" 
y -sondern, "'"lrThousand Year Re i ch n O'Fl . :~· oit. p. n 4 
gj Loc. cit. 
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Miss Manny quotes Hitler as saying that 11 the main stress 
should be laid on bodily training , and after that on develop-
ment of character , and, last of all, of the intellect. But 
the one absolute aim of female education must b e with a view 
to the future mother. It: 
Sondern gives a g ood picture of what is expected in 
. y 
physical ability of the German boy . He says: 
11 Saturday is devoted to military drill, from the 
manual of arms through every detail of military life . 
I have seen the boys drill for an hour at a time in 
the broiling sun without rest. Every boy of 15 must 
be able to march 13 w.iles a day with an 11-pound pack . 
If he falls out of line, his weakness goes into hi~ 
Party Record.. There is not much chance for a fragile 
boy to last. But unless he does, his future is pretty 
bleak. 11· 
To make religion a t ool of the sta te.-- In .America 
there seems to be two main interpretations of Hi tler's moves 
against t he churches. 'I'he first group believes he is engaged 
in a direc t frontal .attack, the object of which is complete 
destruction of Christianity. The other group feels tha t it 
is Hitler's aim to weaken Chr isti anity sufficiently to make 
it the tool of the state. At least for the duration of t h e 
war t h e second view appears most l ogical . 
But Rauschning believes that total destruction is coming. y 
He says: 
I7 Op. cit. p. 103 
2/ Op. cit. p. 52-53 
~ Op. cit. p. 22 
··· ... 
"The fight against Christianity is not a mat t er of 
doctrine or program •••• yet it has come, simply because 
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it lies more than anything else precisely in that direction 
of the destruction of existing institutions. For all 
practical purposes it should suffice for the racial state 
and for independence from all alien, .supernational, super-
state powers, if a German National Church were started. 
But the revolutionary destruction of the Christian basis 
goes much further than this. 
Separation of German Catholicism from Rome, says 
Rauschning, n •••• will be a brief episode on the way to the 
comprehensive aim of destroying the Christian faith as the 
most deep-seated root of Western civilization and of the social y 
order." 
In the article, ~· "Nazi Scapegoat Number 2 11 s. K. Pad-
Y 
over, also takes the view that it is extermination t hat Hi tl.er 
wants and he cites quotations from German leaders and newspapers 
to bolster his case. However, the Nazis would follow the same 
procedure if they wished to gain control of the churches for 
their own purposes. VVhatever Hitler's true objective may be 
in attacking the churches it must be admitted that there is 
much in Christianity that he can use to make himself more 
powerf ul if he can gain control. 
The progress Hitler has made toward gaining control of 
9} · 
religion is clearly explained by Miss Mann. She reports 
that every class in Roman Catholicism opens and closes with 
Y Loc. cit. 
2/ S. K. Padover, "Nazi Scapegoat Number 2 11 , The Reader's 
Digest (February, 1939) 34: p. 1-5 
'Y Op. cit. p. 85-94 
"Hell Hitlerl 11 
y 
She states: 
"The German must believe in the world mission or' 
Germans; in German superiority; in the divine purity 
of this Fuhrer. The lessons in Religion are an oppor-
tunity to bring up children in a faith which, to be 
sure, is at the other pole from Christianity, .in that 
it preaches hate as against love; arrogance versus 
humility; force versus charity. Nevertheless, it is 
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called by the National Socialists 'positive Christianity.'" 
gj . 
Miss Mann continues, nofficially, the Nazis demand the 
recognition of Jesus. But they convert him into a hero with-
out fear, a Siegfried of Nordic stamp who waged war on the 
Jews until he was killed by them." y 
Later Miss Mann reminds us that "there is a 'Twenty 
Questions' game in Religion •••• " She quotes two questions from 
the game. 
"Who , children, is :.it in t he se days who most reminds us 
of Jesus--through his l ove of humble people and his r eadiness 
for self -sacrifice?" 
The answer to be given is, "The Fuhrer." 
"Who most reminds us of the disciples, because of their 
loyal attaclnnent to the Fuhrer? 
"General Goering, Dr. Goebbels, and (before t he blood 
ba th ) Captain Roehm. 11 
Many other examples of the same type of propaganda are 
given but these examples will show the trend. 
y Ibid, ,p. 86 
gj Ibid, p. 87 
£1 Ibid, P• 89 
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Miss Mann ends the section of her book devoted to an 
explanation of religion in Germany with these words of Adolf y 
Hitler: 
"If there are s till individuals in our generation who 
believe they cannot change any more, then we shall take their 
children and educate them to be what is necessary for the 
German people." y 
Rauschning backs Miss Mann when he states: · 
"Hitler is deliberately and .unceasingly held up to 
the masses as a deity. One of the principal devices for 
securing National Socialist dominance is this deification 
of the man, his raising to the altitude of the sole 
savior of the nation." y 
Ogilvie says: 
"Children themselves told me that the teacher had 
said in the religion lesson that Hitler was the second 
Jesus, but greater than the first, because he had not 
only one Power but the whole world against him." 
Subject matter.-- The Nazis have built up the most 
elaborate propaganda machine the world has ever seen, and 
its e t·fects are nowhere so evident as in the field of education. 
Reference has already been made to the fact that the Nazis 
have rewritten all their social studi es texts to meet the 
requirements of Party doctrine. The same thing may be said, 
however, o~ practically all texts . Even the non-political 
subject mathematics has been changed. Problems in arithmetic 
are built around such intriguing matters as the time it would 
Y!bid, P• 94 
g( Op. cit. p. 35 
y Op. cit. p. 6 
take for aircraft from Berlin to reach London, or Paris or 
1 . . thm t . .!1 '' Warsaw. Miss Mann says of prob ems ~n ar~ e ~c, They all 
have to do vlith airplanes, bombs, cannon, and guns." y 
~ti . avrianos says that German histories assert that it 
was encirclement of Germany by jealous nations which caused 
the first World War. The war is explained as a series of 
victories until lies outside and enemies within (the Jews) 
brought about the fall of Germany. In the period after the war 
the Jew, Communist and veace conferences are pointed to as the 
worst villains. ~-avrianos quotes from the Zentralblatt fur 
die gesante Unterrechts-Ve.rvaltung in Preussen as follows: 
y 
rrThe history of Europe is the work of the peoples of the Nordic 
race.,,. y 
Samuel Levenson has much the same story to tell. 
Speaking of a recent three volume German history he says: !21 
y 
gj 
y 
y 
y 
§/ 
"In the entire three volumes there is no hint that 
other countries may have problems of their own or may 
desire co-operation. England, France, Holland and the 
United States are, all alike, greedy imperialisms which 
differ from Germany only in that, with less justice, 
they have been more successful in building empires." §/ 
Miss Mann describes a book by Karl Ruger for small 
Ibid, p. 67 
Op. cit. p. 42 
Ibid, p. 39 
Op. cit. p. 592-595 
Ibid, p. 594 
Op. cit. P• 60 
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children, the general subject of which is the World War, as 
going on--
" •••• page after page with no other purpose than to 
f'ill little children with hatred for the 'enemies of 
Germany,' who include, aside from the Jews, everyone not 
in complete accord with the plans and methods of the 
Fuhrer; the French, English, Catholics, Protestants, 
Freemasons, Slavs in general, and Russians in particular." 
These suggestions about teaching race are in the German 
' y 
periodical N. s. Bildungswesen. 
"It will therefore be easiest to bring the unity 
of' the German people into his consciousness if we show 
him, on the one hand, pictures of racially gifted beings 
similar in type and, on the other, different types 
racially forei gn to it and of varying qualities. In 
the matter of Jews, such types are to be chosen which~ 
to our way of f'eeling, clearly have the most unplea-
sant characteristics--not such representatives as have 
already attained a certain .external similarity to the 
people offering them hospitality (Wirtsvolk) •••• And~ 
not the least, emphasis must be placed on the fact that 
mental inferiority and confusion show in the face. The 
Jewish-Bolshevistic politicians and criminals off'er 
particularly varied and extraordinarily informative 
material." 
Sondern has this to s.ay about subJ"ect matter in the y · 
German schools. 
"In physics problems, a man no longer drops an 
apple out of the window of a train; an aviator drops 
a bomb, or a soldier throws a hand grenade. In geo-
graphy, the pupils draw maps of the German Empire as 
it ·was and as it will be when the Fuhrer completes it. 
The biology teachers prove that the German races are 
the finest in the world. 
"I was in a history classroom when a boy of 14 
· disputed the textbook description of the Battle of 
Jutland. His father had been in the battle and had 
told him about it. The boy received a whipping. And 
y Ibid, p. 7s 
Y Op. cit. p. 52 
something infinitely worse--as the teacher told me 
later. 1We have marked it down in his Party Record.•" 
. ~ -
Place of Propaganda.-- Theodor Wilhelm who represents 
the German point of view writes in the School Review that : 
y 
" •••• young people •••• want more than mere in-
struction; they want to be led. They long . for the 
teacher to speak to them from his heart and to stretch 
out. his guiding hand •••• the essence of education is that 
influence which spreads like a flame from one per- . 
sonality to another." 
_; 
One does not need to be a seer to see what Wilhelm is 
driving at when he says that 11young people want more than 
mere instruction; they want to be led." Where are they to 
be led? In Germany the answer is wherever the Fuhrer wills. 
In other words facts are "mere instruction." The important 
thing is for the teacher to lead the pupil to see the in-
structor•s point of view--whi ch, is, of course, in Germany, 
the official point of view. 
One is tempted to say that the: German boy who made the 
following statement is a product of the Wilhelm type of 
leading. At least he has received more than 11mere instruc-
Y 
tion. 11 The boy writes: 
"Your state is governedin a democratic wa"3 ~ But 
the parties forming the government have perhaps 60 per 
cent of your people as followers. The free will of the 
other 40 per cent is enslaved. In Germany, there gov-
erns one party forever, but this party has 99 per cent 
of our people as followers, and only 1 per cent has no 
free will. Moreover you must consider that this 1 per 
Y Op. cit. p. 159 
gj Ibid, p. 493 
'§/ "Attitudes of a German School Boy", op. cit. p. 159 
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cent in Germany consists of criminals, traitors, and 
Jews; whereas that in America . 40 per cent are surely 
good citizens. So we may say, that Germany is the 
state which is governed in the most democratic way." 
Otto, the son of t he aristocratic Prussian officer, 
with whom Sondern is acquainted must also be a result of this 
new kind of teaching which has such a great contempt for y 
"mere instruction." Sondern says: 
. "One day, at lunch, he lOtti/ suddenly turned to 
his father. 'You always tol'a me,' he said, 'that 
Genghis Khan was an Oriental. He wasn't. He was a 
Nordic. In the light of modern historical research,' 
the boy parroted,· 1 Genghis Khan must have been a Nor-
dic, because no one but a Nordic could have done 
what he did. My teacher says so. 1 •••• And turning to 
me--'You, with your stories about America, and 
democracy and freedoml . More lies 1'" 
Toward a static society.-- The Nazi Party has made the 
great choice between education and propaganda--education 
and indoctrination. The die is cast. They now have a re-
cord eight years long. Their experiment in indoctrinating 
a new generation with their peculiar ideals . should be 
watched with interest by educators the world over. That 
their educational system has been a success from their 
point of view none will deny. Their boys make good soldiers, 
their girls are excellent mothers. The Jews are hated, 
despised and mistreated--on some occasions killed. A spirit 
of militarism prevails among the students and democracy and 
humanitarianism are words to be derided. Religion has come 
to be identified with National Socialism and if Hitler is not 
!/ Op. cit. p. 50 
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yet the equal of Jesus in the eyes of German youth, at least 
he has made great strides in that direction. 
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The Party now comes first and the family second, while 
the schools, newspapers, radio, moving pictures, and all other 
forms of public expression are fi r mly in the hands of the 
Nazis, and daily they pour out their vials of hate against 
any portion of the world or humani t y that is so unhappy as to 
displease them • 
• 
The Nazis must rub their hands with satisfaction. Their 
dream of a greater Germany is unfolding right on schedule. 
Already Germany controls Europe. That "Thousand Year Reich" 
is rapidly taking shape. Plans for world domination must be 
in the hatching stage. 
Indoctrination from the Nazis point of view has been 
successful beyond their wildest dreams. The "Thousand Year 
Reichn is launched--the course is set for a thousand· years , 
and if no rocks loom up ahead of the ship of state, if the 
course has been correctly set, if no changes ar e necessary, 
if the rest of the world will plot its course in a similar 
manner, if--if--if----
CHAPTER III 
THE CASE FOR I NDOCTRI NATION 
Education in the Past 
Up to the World War.-- Since primitive times many have 
regarded education and indoctrination as synonymous. ':reaching 
has often been considered a process of telling another the 
answers with the voice of authority. Discussion has often been 
discouraged. Primitive tribes had an educational system which 
consisted largely of impositions and taboos, and education 
meant acquiring the habits and slci lls of the tribe. T.nat was 
all the education required. In .. fact it may be said that any 
diaviation from the set habits and ways of the tribe was viewed 
with suspicion. 'l'he attempt has been made by all civilizations 
to maintain the status quo. Chang e has been opposed--progress 
denied an opportunity. 
As man developed there was more to learn, higher skills 
were developed and educati on took on a more formal attitude. 
Still, education has remained until recently, even in America, 
a process of handing down from one generation to t he next a 
set of rules, regulations, and taboos which were not to be 
questioned. 'l'he attitude in teaching has alway s been to pass. 
to the new generation the body of information and skills 
possessed by the old. Teachers have commonly spoken with the 
voice of authority. 
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One has only to read history to find numerous examples 
of men who have been persecuted because they discovered and 
tried to teach to others some fact, skill, or concept which 
was not in agreement with the views of the ruling group. I n 
most cases such men were not even allowed an opportunity to 
' present their cases. They have been knovm as wi tchea, heretics. 
or radicals. Religious history is full of such instances. 
John Hus s, John Wycliffe and Martin Luther all suffered per-
secution because of their beliefs. Time and reason have 
vindicated them, but they were anathema in their time. 
In this connection the story of Galile~ is an interest-
ing one. He took his theory of the earth g oing around t he sun 
to one of his superiors and that worthy went to consult the 
works of Aristotle. Combining his worldly wisdom with that 
of Aristotle the superior came back with the answer it could 
not be so because Aristotle did not mention it. So Aristotle 
ran the scientific world from his grave for several centuries--
merely because man insisted on teaching by imposition. Galilee 
had to recant-~at least verbally. 
Another example is the hanging of witches a t Salem. Here 
evidence that you were not a witch consisted largely in ad-
mitting that you "~Ner e. The theory was that the devil would 
not consort with one who publicly admitted the connection. 
Those who stoutly defended their innocense were hanged. 
Speaking of early educational efforts Dr. ELmer Wilds 
says,=t " •••• in the training of recruits for the priesthood, 
the education was always of the type that taught 'what to 
think' and not 'how to think. ' 11 
gj 
Lawrence Dennis, chief spokesman of the fascists in 
America, says that schools have always indoctrinated their 
pupils. y 
Arnold Horowitz and Louis Stark in their article 
"Classrooms and Class Struggles" point out that 11 •••• planned 
indoctrination is no new technique; it occupied a prominent 
place in Greek educational theory, while the Jesuits founded 
t h e ir pr actice on this slogan: 'Give me the youth m1til he is 
t went y, and I care not who has him afterward.'" 
y' 
Kilpatrick says t h a t originally education was indoc-
trina t ion . "Learn meant that the youth should accept and 
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ac quire what was authoritatively set before them. Teach ·meant 
t he process of setting out the official tribal doctrines and 
E/ 
cus toms and requiring the youth to learn them." 
From the World War to t h e presen t.-- Since the World War 
a new a ttitude toward teaching has been developing. Teachers 
y El mer Harrison Wilds, The Foundation.r of Modern Education. 
Farrar & Rinehart Incorpor ated. New York , 1936, p. 31 
y La,vrence Dennis, "Education-- t he Tool of the Dominant 
Elite"~ The Social Frontier (January~ 1935) 1: p. 11-15 
:2/ Arnold Horowitz and Louis Stark~ "Classrooms and Class 
Struggles"~ Educational Forum (January, 1939) 3: p. 167 
y' Op. cit. P• 65-66 
y Ibid, p. 66 
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are becoming less certain of the value of indoctrination. 
More and. more educators realize t hat rapidly changing conditions 
call for a ci tizenr-J who have been taught 11how to think " not 
"what to think ." 
The period since the World War may be divided into t wo 
phases. 'l'he first phase covers the years from the World War 
to the beginning'of the depression. This was the period when 
doubt began to darken the door of the indoctrinators, but the 
non-indoctrinators were still severely criticized. It was 
during this period that a group of educators started the dis-
cussion over indoctrination vs education which has rag ed ever 
since. The editors of the Educational Frontier in the January, y 
1935 issue wrote, "During the twenties' •••• a prominent group 
of educational thinkers definitely posed the contrast of edu-
cation and indoctrination. 11 
'l'he second phase began with the depression. V11ba tever 
else the depression may or may not have accomplished it cast 
grave doubts: upon the theory that businessmen should be the 
overseers of politics. The depression proved conclusively 
that our economic system was not perfect, that it could stand 
improvement. Social studies teachers began presenting to their 
pupils several solutions to each problem instead of airing one 
theory with the voice of authority. The people were consulted 
more ~nd the businessmen less, about the future of America. 
The pressure of business on the schools was relaxed. 
1/ __ .. ,_:,.-·_ - --"·-- · --·-" Introductory Re~1arks on Indoctrination", 
The Social ' Frontier(January, 193f.: }~ p. 8 
The present situati on.-- At present America is at t : e 
crossroads. Indoctrination, inculcation ru~d imposition of a 
most vicious variety has come back to Europe with a vengeance. 
Its effects are already being f elt in America for the 100 
per cent Americans and patrioteers are again stoking up the 
fires to purge those who differ . with them. They firmly and 
honestly believe that the salvation of America lies in accept-
ing the status .quo blindly. They fear progress and resist 
change like the puritans they are. 
.v Kilpatrick says in Education and t he Social Crisis, 
11 So much has education been cotU1.ted to be~mere indoctrination 
that all the stereotyped defenders of the s ocial status quo 
have insisted that only the hitherto : accept~d ideas be 
mentioned befol'e pupils ••••. 11 
Kilpatrick continues later in the same book: 
y 
" •••• in professed theory the public school avoids 
indoctrination along any partisan line. Fairness has 
seemed to demand it ••••. 2f3ut in reali tiJ the public school 
!JiaiJ never ceased to 11indoctrinate', even in the matter 
of sectarian and partisan differences •••• holidays, text-
books, and teaching emphases the united old stock out-
look--the Protestant, Nordic, American democratic-repub-
lican, laissez-faire, capitalistic way of looking at 
things ••••. Programs are made on this basis, textbooks are 
so written, teaching is so conducted." 
~ihat the future holds for American education no one can 
foresee, but Hitler's attempt at world domination is bound to 
affect the development of freedom in America. Indoctrination 
1/ Op. cit. P• 28 
g/ Ibid, P• 66-67 
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may again stalk the land and the doors of free inquiry for all 
school citizens may be closed. America may adopt a state dogma· 
to fight Hitler's dogma. Many claim that is America's only 
salvation. 
In Tot~litarian States 
Germany.-- The following paragraphs are a survey of the 
results of indoctrination in Germany, Italy, and Russia and 
are in no sense a repetition of Chapter II where the aim was 
to explain the extent to which indoctrination and propaganda 
were used in totalitarian states using Germany as an example. 
The Nazi Party is credited, and justly so, with having 
the world's most perfect propaganda machine. They have gone 
far beyond dependence upon the ignorance of the masses--they 
indoctrinate the masses for their own purposes swaying public 
opinion first one way and then another. For years it suited 
the purposes of the Nazis to point to the Russians as the 
greatest enemy of Germany. It was to protect Germany from 
Corr~tmism that gave the Nazis their chance as rulers of 
Germany. Since the war wi t h Bri tain the Nazis have switched 
their propaganda so that the Hussians are viewed in a better 
light . Now England and the other democracies are the great 
enemies of Germany. 
But Germany's program of indoctrination is a success'. 
Authoritarian education is necessary in a state which is a 
dictatorshi~. It has always been so. Citizens must be taught 
to obey without question and this the Germans do. One comes 
II 
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to the conclusion that indoctrination is better than education 
in a totalitarian state. 
In his article "Schooling under the Dictators" Stavrianos 
y 
speaks of education in many European countries and the follow-
ing paragraph gives a good idea of the trend of his remarks. 
"Young Germans are being taught to hate and despise 
their neighbors and to strive al all times to overthrow 
the Versailles Peace Settlement and regain the lost 
German lands. Italian children are taught that Italy is 
the greatest nation in the world and that other countries 
fear and envy them and are plotting against them. Young 
Communists are told that the capitalist world is arrayed 
against them and that their great duty is the world 
revolution of the proletariat." 
gj 
Stavrianos continues, "The same thing is going on to a 
lesser degree in Turkey, France, Japan, and other nations." y 
Hitler himself makes it clear when he says: 
11 The racial state must build up· its entire edu-
cational work in the first instanc8 not on the pumping 
in of empty knowledge, but on the development of healthy 
bodies. Only in the second place comes the training of 
mental faculties •••• and only last, scientific schools." 
Italy.-- Mussolini has been in the dictatorship. business 
much longer than Hitler, but there is no doubt that Hitler is 
the master a..."'1.d Mussolini the pupil. The Italians have never 
built up the elaborate system for the control of public opinion 
that the Germans have constructed. They have never mastered 
Y Op. cit. P• 46 
gj Loc. cit. 
§/Adolf Hitler, Mein Kampf. 3t~ckpole Sone Publi~he~~. 
New York City, 1939, p. ~95 
. 
('; . 
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the fine art of telling the srune story several different ways 
to take full advantage of the domestic situation obtaining in 
each country. Their attempts are crude. But they do t ake full 
advantag e of t he possibilities of indoctrination in their school 
system. It is under the direct control of a centralized edu-
cation ministry. 
Rea ding about Giovanni Gent ile, author of Reform of 
Education (Italy) makes one feel Gentile has been consulting y 
the Nazis. Wilds writing of Gentile declare s: 
11He asser.ts tha t the state, representing universal 
will or reason, is as a whole over and above the citizen. 
The state is universal and continuous, and the indi-
vidual good must be identical with the state's good or 
else be sacrificed for the good of the state •••• The state 
has rights, but the individual ha s only duties. The 
individual participates in the benefits of government but 
not in the government. 11 
" 
The Nazis could not say it better. 
P '"' L C 1 . "1 It 1· di t ., y • ~~ . • ox ma res up a sJ.mJ. ar a J.an a rJ.oe : 
"We are t he elite. We are the elite not because we 
are better, abler, or wealthier or more nobly born. We 
are the elite because we will to create a unified Italy •••• 
11All Fascists will, t herefore , give themselve s 
wholeheartedly to carrying out the directions and requests 
that come to them from the officers of the hierarchy, and 
in order to personify this appeal and this hierarchy they 
will again and again pledge their f ealty and Lmplicit 
obedience to their leader, Il Duce , Benito Mussolini." 
Such is the nonsense out of which dictatorships are made. 
Indoc t rination is needed to maintain such a system. 
I~op . cit. P• 422 
2/ .P . W. L. Cox, "Italian Schools under Fascism", The Nation's 
Tichools {August, 1935) 16: p. 14-15 
Patriotism and hero worship figuratively drip from these 
. . 
passages out of a fascist textbook which are reproduced in 
y' 
Making Fas cists by Schneider and Clough. 
1As there is only one official religion of the 
State, the Catholic, so today there must be only one 
political faith, Fascism, which is synonymous with the 
Italian Nation. As the Catholic must have a blind 
belief in the Catholic faith and obey the Catholic 
Church blindly, so the perfect Fascist must believe 
absolutely in the principles of Fascism and obey the 
hierarchical heads to whom .he owes allegiance without 
reserve. 
"Religious dogmas are not discussed because they 
are truths revealed by God. Fascist principles are 
not discussed because they come from the mind of a 
Genuis: Benito Mussolini •••• u 
Russia.-- Russia. is another totalitarian state whose 
educational system is openly based on indoctrination. 
gj 
Van Til quotes Lenin as follows: 11 0ur task in the school 
world is to overthrow the bourgeoisie and we declare openly 
that the school apart from life, apart from politics, is a 
lie and a hypocrisy. 11 That is clear enough. 
·- '§./ . VVJ.lcts says: 
11 The plans of the Soviet government indicate an 
interesting experiment in governmental control. They 
include thorough indoctrination in the theories of 
government cherished by the Soviet and rigid exclusion 
of conflicting theories. The curriculum is controlled 
closely, and teachers must be approved politically as 
well as academically." 
1/ Herbert W. Schneider and Shepard B. Clough, Making 
~ascists. The University of Chicago Press. Chicago, 
1929, p. 101 
2/ William A. Van Til, "But Should We Endoctrinate?" 
~ducational Method (November, 1935) 15: p. 88-91 . 
£1 Op. cit. p. 422 
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The Russians follow ' the familiar totalitarian pattern 
of careful indoctrination in the schools. This system is 
also extended to the press, as in Germany and Italy, by a 
strict control of propaganda. _Their system of propa·ganda 
is even more confusing than the German or Italian because 
it is more s trictly controlled and there is less information 
published. \V. rdle the Germans build their public opinion by 
numerous and hig~y colored newspaper reports and broadcasts 
the Kremlin has adopted the policy of silence. But both have 
the same effect--the people are sheep-like followers of 
their self-appointed leaders. 
Thomas Woody brings out the true character of all these 
systems of totalitarian education when he says of Russian y 
education: 
"Traini:p.g in Soviet educational institutions 
(though looked upon as radical through western eyes) 
i s conservative, not revolutionary •••• In this respect 
it will. be s een tha t Soviet edu~ation aims, like other 
systems of t he pas t, to preserve by peaceful means the 
status qu o--a. s tatus initially ·created by force." 
All sys tems of indoctrination are primarily conservative 
in character. They fear change and progress, they cannot 
stand the light of reason. But for the type of state for 
which it is designed, indoctrination is the only system 
that will work. Real educ~tion would never work s~ccess­
fully in any of the totalitarian sta.tes because it would 
Thomas V\ oody, "Toward a Classless Society under the 
ammar and- Sickle", ~· Annals of the American Academy , of 
Political and Social Science. (November, 1935) 182: p. 143 
; • <# • • 
··.·· 
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eventually result in the overthrow of the government and the 
setting up of a nev-.r regime based on more democratic principles .• 
One of the strongest arguments for a system of indoc-
trination lies iri pointing to the accomplishments made in 
its name in Germany, Italy, and Russia . 
y' 
Commissioner Studebaker says: 
11 Indoctrination is the natural outgrowth o.f dicta tor-
ship. It contributes to the stability of that type of 
social organization •••• The object of indoctrination in 
this case is to induce peop~e to hold the prescribed 
opinions and thus become satisfactory citizens (or what-
ever citizens may be called under such circumstances). 11 
Arguments for Indoctrination y 
As stated by Counts.-- Dr. George Counts of Col~rrabia 
University has presented the case for indoctrination in America 
so well in his book, Dare the Schools Build a New Social Order? 
that the writer will quote liberally from this work in order 
to do justice to his point of view. 
Many things have been said and written about Dr. Counts 
which would have been better if left unsaid. He has been 
attacked through the press again and again for his so-called 
radical opinions, and his patriotism and sincerity have been 
questioned. It seems to be a favorite sport of all anti-
change ~orces to attack the character and motives of their 
opponents. The writer assumes that these assertions about 
1/ John W. Studebaker, "Education for Democracy", School and 
Society (March 7, 1936) 43: p. 307 
2/ George S. Counts, Dare the School Build a New Social Order? 
'J"'ohn Day Company. New York, 1932, p~ 56' 
Dr. Counts are not true , and the arguments of Dr. Counts for 
indoctrination will be considered on their merits. 
11 Counts frankly proposes a system of indoctrination for 
America. He believes that our old order based on capitalism 
is failing before our very eyes and he sees it as the duty 
of teachers to indoctrinate for a new social order. He says 
that there is no other group in America as qualified to lead 
the way in a process of .indoctrination of our youth. He 
advocates that the teachers form strong associations and 
boldly ~et a course for the future of America which will 
result in replacing " •••• private capitalism by some form of 
gl 
socialized economy." He urges the teachers of America to 
" •••• deliberately reach for power and then make the most of 
t • t II'§/ he1r conques •••• 
Counts arrives at this decision for indoctrination 
after a review of many interesting facts about American 
education as well as our social order and his arguments are 
worth considering in some detail. y 
Counts begins by saying that Americans have a "sublime 
faith" in education and "under certain conditions education 
75 
may be as beneficient and as powerful as we are wont to think . 
y Loc. cit. 
gl Ibid, p. 48 
'§/ Ibid, p. 28 
y Ibid, p. 3-4 
But if it is to be so, teachers must •••• be prepared to deal 
much more fundamentaliy, realistically, and positively with 
the American social situation than has been their habit in 
the past." y 
However, Counts points out teachers 11 •••• must be ready 
to pay the costs of leadership •••• to risk both reputation and 
fortune •••• Authentic leaders are never found breathing the 
rarefied atmosphere lying above the dust and smoke of battle. 11 
gj 
Counts goes on to say that at present our schools are 
" •••• in the grip of conservative forces •••• " which are per-
petuating " •••• an age that is . gone." He proposes that 
Progressive Education take the helm and~ " •••• face squarely 
and courageously every social issue •••• and become less 
frightened than it is today at the bogies of imuosition and 
indoctrination." 
After reading the above one becomes a little confused 
when Counts says later: v 
y 
y 
y 
y 
II 
" •••• there must be -no deliberate distortion or 
suppression of facts to support any theory or point of 
view. On the other hand, I am prepared to defend the 
thesis that all education contains a large element of 
imposition, that in the very nature of the case this is 
inevitable, that the existence and evolution of society 
depend upon it, that it is consequently eminently 
des irable, and that the frank acceptance of this fact 
by the educator is a major professional obligation." 
Ibid, P• 4 
Ibid, p. 5 
Ibid, p. 9-10 
Ibid, p. 12 
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y 
Counts uses some space to develop the thesis, by 
means of ten "widespread fallacies, 1,1 that all life is imposition 
anyway so it is useless to worry about indoctrination. His 
· y 
conclus ion on this section is: 
"If we may now assume that the child will be im-
posed upon in some fashion by the various elements 
in his environment, the real question is not whether 
i mposition will take place, but rather from what 
source it will come." 
In line with this conclusion Countsy advocates that 
teachers form 11 powerful organizations" so that they may 
" •••• come to exercise a larger measure of control over the 
schools than hitherto." 
Counts goes on: 
y 
"That the teachers should deliberately reach for 
power and then make the most of their conquests is my 
f i rm conviction •••• In doing this ' they should resort to 
no subterfuge or false modesty. They should say neither 
that they are merely teaching the truth nor that they 
are unwilling to wield power in their own ri ght •••• 
It is my observation that the men and women who have 
affected the course of human events are those who h a ve 
not hesitated to use the power that has come to them •. 
§/ 
Counts says teachers " •••• must throw off completely 
the slave psychology that has dominated the mind of the 
pedagogue more or less since the days of ancient Greece 11 as 
educat ion must become a part of the " •••• creative forces of 
the s ocial order." 
y I Ibid, 13-27 P• 
y Ibid, p. 27 
y Ibid, p. 28 
y Ibid, p. 28-29 
El Ibid, p. 30-31 
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Com1ts proposes indoctrination in the econ omi c field 
rat her t han t h e political as h e says ·a 11 •••• new worl d is 
. 11 
formi ng !due to7 science, technology and mach i n ery •••• " 
Lu - 2/ 
He p oin ts ou t t h e " extraordinary contradi ctions 11- in our 
economic life-- 11 •••• dire poverty walks hand in hand with t h e 
most extravagant living the wor ld has e ver kn.own; an abu_ndance 
of g oods of all k indl/is coupled with privation, misery, a nd 
even s t arvat ion •••• 11 
However, Countsi/ points out that i n spi·i;e of the dark 
p icture of t h e depression 11 •••• t h e present s i tuat i on is also 
fre i gh te d wi th h op e and promise •••• There :J . :i. es with in our 
grasp the most majestic civilization ever f asi1i oned by any 
people •••• 11 And t his is due to our indu strial a g e. Counts 
~ . 
contin ues: 
11 0ur g eneration has t h e g ood or t h e ill fortune to 
live in an a g e when great decision s must be made. 'rhe 
Ameri can people •••• have come to t h e p arting of t h e wa y s; . 
t hey can no long er trust ent i rely the inspiration which 
came to t h em when t h e Repub lic was young •••• t hey stan d 
confused and irresolute b efore the future." 
11 If t h e schools are to b e really effective, t h e y 
must b ecome centers for t h e building , and not merely for 
t h e cont emplation, of our civilization. " 
§} 
Counts, by means of t h e sch ools, would revitalize t h e 
VIo:td, p. 31=32 
y Ibi d , P• 33 
y Loc. cit. 
y Ibid, P• 35 
§_/ Ibi d , P• 36-37 
§_/ Ibi d , P• 38 
" •••• •American dream'--a vision of a society in which the lot 
of the common man will be made easier and his life enriched y 
and ennobled. 11 He would not let America
1 
11 
•••• lose her hon-
.est devotion to democracy •• . ~the democracy of the future can 
only be the intended offspring of the union of hmaan reason, 
purpose, and will." y 
y 
gj 
y 
y 
Counts continues: 
"If' we accept industrialism !We must accept its 
challengy the issue of the contrOl of the machine. 
In whose interests and for what purposes are the vast 
material riches •••• of the nation to be used? In the 
light of ouP democratic tradition there can be but one 
answer to the questi on : all of these resources must be 
dedicated to the promotion of' the welfare of the ·great 
masses of thveople. 11 
Counts says: 
11 
•••• America is the scene of an irreconcilable 
conflict between two oppos i ng forces. On the one side 
is the democratic tradition inherited from the past; 
on the other is a system of economic arrangements which 
increasingly partakes of the nature of industrial 
feudalism •••• If democracy is to survive, it must seek a 
new economic foundation •••• If property rights are to 
be diff used in industrial society, natural resources 
and all important forms of capital will have to be 
collectively owned." y 
The argu~ent goes on: 
"Capitalism is proving itself weak at the very 
point where its champions have thought it impregna-
ble ••.• it is unable •••• to organize and maintain pro-
duction •.•• The growth of science ru1d technology has · 
.ibid, p. 40 · 
Ibid, p. 43 
Ibid, p. 45-46 
Ibid, p. 47-48 
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. carried us into a new age ~Lere ignorance must be 
replaced by knowledge, competition by co-operation, 
trust in providence by careful planning, and private 
capitalism by some form of socialized economy. 11 
~ . . 
Counts declares, 11 •••• powerful classes must be per-
80 
suaded to surrender their privileges, and •••• this process has 
commonly been attended by bitter struggle and even bloodshed." 
But Counts believes such a struggle is unnecessary now 
because we have " •••• all the goods and services that our 
people can consume •••• to fight over the material goods of y 
life in America today is sheer insanity." 
Counts closes his case for indoctrination with these 
~ 
words: 
"Such a VJ.SJ.on of what America might become in -
the industrial a ge I would introduce into our schools 
as the supreme inposition, but one to which our chil-
dren are entitled •••• If we [.teacheriJ are content to 
remain where all is .••• quiet and serene, we shall dedi-
cate ourselves, as teachers have commonly done in the 
past, to a role of futility, if not of positive social 
reaction. 11 
W$)rld conditions have changed since 1932 and it has become 
necessary for Counts to rearrange his plans for indoctrination 
which will be explained more fully in Chapter IV. 
As stated by other American educators.-- Counts is not 
the only American educator who asks for a system of indoc-
trination, although it is well to note that the Counts 
variety is well to the "left" while most indoctrinators are 
y Ibid, p. 50-51 
§/ Ibid, p. 52-53 
§/ Ibid, p. 54 
concerned with maintaining the status quo. Counts would 
indoctrinate for a new order--nearly all other indoc-
trinators would indoctrinate to save the present order. y' . 
Dr. Robert Bear says that R • . L. Finney "councils 
that the safety of democracy is to be found in their lthe 
masse~ intellectual dependence. The problem then is to 
indoctrinate the masses with the kind of beliefs that are 
consistent with democracy •••• " 
gj 
Floyd S. Gove wrote an article, 11Educational Planning 
in a Democracy," and the import of his article is that be-
cause Plato, Aristotle, Frederick the Great and Napoleon 
practiced indoctrination, America should. 
. £/ 
Samuel Levenson who wrote "History for German Youth 11 
believes that we must emphasize our virtues to combat indoc-
trination of German -youth. 
11 I. w. Howerth says, "It is because indoctrination is 
so much easier than the patient presentation of the facts 
upon which all true doctrines mus t rest that so many wish to 
employ it. 11 
Carl G. Miller goes "all out " for indoctrination 
although he avoids using the word . Some of his remarks are 
!7Ff0trert ·:M. Bear, The Social Functions of Education. 
~acMillan Company. New York, 1937, p. 299 
The 
2/ Floyds . Gove, "Educational Planning in a Democracy 11 , 
'S'chool and Society (June 25, 1938) :47: p. 829-830 
£1 Op . cit. p. 595 
4/ I. W. Howerth, "Indoctrination? Nol 11 The Nation's Schools 
TDecember, 1936) 18: p. 33 · 
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interesting and speak for themselves in a spirit which needs 
little comment. Speaking of teachers Miller says: 
y 
"Altogether too pacifistic we have had a tendency to 
regard the job of teaching America's heritage as some-
thing to understand and appreciate. We have been stress-
ing the 'stupidity of war 1 •••• but we must not confuse it 
with the necessity for war. 
l'vliller suggests that T. R. 's "big stick" policy be 
revived, that teachers who are in the armed forces be glori-
fied, and that pupils be taught 11 •••• the spirit of fight."§/ 
One of the most confusing writers on the subject of 
indoctrination is Dr. John L. Childs of Columbia University. 
Perhaps he is a 11 fence sitter. 11 Childs wrote an article in y . 
1935 entitled 11 Should the School Seek Actively to Recon-
struct Society?" in which the writer has been unable to find 
a rryes 11 or 11 no 11 answer. It is clear that Childs does not 
believe that society can be advanced by having teachers 
i mpartially present alternatives, but his exact position 
appears to be that of one who is uncertain of his exact 
position. 
v After saying, 11 Many educators believe that in a demo-
cratic society they should seek actively to nurture in the 
young the emotional and intellectual dispositions which will 
to Save Democracyrr, Education 
g( Ibid, p. 58-59 
'§/ John L. Childs, nshould the School Actively Seek to 
Reconstruct Society?" The Annals of the American Academy of 
Political and Social Science (November, 1935) 182: p. 1-9 
y Ibid, P• 7 
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prompt them to put the welfare of the many above the privileges 
y' 
of the few, 11 he says, 
"The implication of the foregoing is not that the 
educator should draw the blueprints of the new society 
and take advantage of his position to impose them upon 
the young •••• It does mean, however, that the. educator 
should frankly recognize that all educational programs 
rest, in the last analysis, upon a set of social pre-
suppositions." 
There is more along the same line but what it means the 
writer is unable to judge. Childs is also the author of 
another article on indoctrination in 1940 in which the issue 
is even less clear. u 
Another writer who is not at all clear on the subject of 
indoctrination is Dr. Thomas Briggs. He vaci l lates. In his 
art icle in the Educational Forum for January, 1937, entitled 
. y 
"Indoctrination in Education" Briggs says, "Education should 
strive consistently and skillfully to make youth hosp itable 
to proposals for change and intelligently critical of them." 
The above is clear enough but later in the same article 
Briggs says,Y "Indoctrination of one kind or another is in-
evitable. n A little further this occurs,§/ uBut for what 
should education indoctrinate? One answer is clear: for the 
ij Ibid, p. 9 
2/ John L. Childs, "Progres sive Education and Secondary School" 
l"rogressive Education (October, 1939) 16:· p. 411-417 . 
3/ Thomas H. Briggs, "Indoctrination in Education", Educational 
Forum (January, 1937) 1: p. 137 
y Ibid, p. 140 
§} Ibid, p. 141 
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principles and ideals that underl.ie the structure or the 
democratic society that is still in the process of evolution." 
11 
Briggs adds, "When society has come to an a greement on 
the ideals of democracy, the obligation of the schools is un-
mistakable clear. They must •••• indoctrinate youth •••• to 
accept these ideals." 
Briggs calls this indoctrination in the 11 best sense. "gj 
Indoctrination as stated by other interes~.-- Educators 
who seek to indoctrinate the rising generation are not alone--
there are many other interests which harbor the same idea. 
~~ile they do not all favor the same program, they are all 
interested in maintaining some phase of the status quo, or, 
in a f'ew instances, in setting up a new order based on pro-
paganda. 
Enough evidence has already been cited in Chapter I to 
show that all patriotic and military organizations as well as 
organizations of' the Ku Klux Klan type are interested in 
having t J.1.e schools indoctrinate their ideas. From their point 
of view the future of America depends upon having their 
ideas indoctrinated in the schools. 
Business continues to form the strongest pressure group 
9.1 
on the schools in America. Business interests urge indoc-
y Ibid:, p. 142 
§/ Ibid, P• 141 
£1 Beale, Are American Teachers Free? op. cit. p. 545 
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trination to save capitalism and the profit motive. They wish 
to insure large profits for the future, their argument being 
that profits are t he basis of the Amel .. ican way of living . The 
present investigation of social studies textbooks by the 
American Association of Manufacturers is just an example of y 
their methods and continued interest. Business. men argue 
that they have made America great and that if future Americans 
are taught their point o f view America will remain great. 
Some o f our political leaders feel the same way. Beale 
quotes former Governor Thomas E. Campbell of Arizona as y 
follows: 
11 I can conceive of no greater service than teach-
i ng through- our schools and through organized propa-
ganda •••• Th e presence of - numerous groups of active 
enemies of our form of government, which include col-
leg e professors and people of education and apparent 
intelligence, shows we _are facing a condition, n ot a 
theory. These people rebelling against t he possession 
of large fortunes by various individuals, do not s e em 
to be able to realize that the wealth of these indi-
viduals usually proves the desirability of our system 
•.•• The man without wealth usually has been unwilling 
to pay the price in self-denial, effort and thrift. 11 
The Joint Legislative Corim1ittee Investigating Sedi tious 
Activities in the Schools o f New York in 1921 had this to 
say : 
y 
11 No person who is not eager to combat the theories 
of social change should be entrusted with the task of 
fitting the young and old of this State for the re-
sponsibilities of citizenship." 
!/The ManUfacturers' Association Abstracts Textbooks, op. cit. 
p. 134-140 
y Beale, Are American Teachers Free? op. cit. p. 110-111 
§./ Ibid, p. 112 
y' 
F. J. Sheed's article on indoctrination is 11Education 
for the Realization of God's Purpose" and in it he expresses 
the point of view of a religious group. He believes that 
education is tied up closely with religion because he says,g/ 
" •••• the first question an educator must ask himself is 
whether he knows the right purpose of life •••• You do not even 
know (save on the most obvious questions) what is good or 
bad for a man till you know the purpose of his existence." y 
Shead goes on: 
"The Catholic position is that man has a maker and 
that the maker has said what he made man for. Therefore 
--not of himself but by the revelation of God--the 
Catholic knows the purpose of man's life -and, if he be 
an educator, he has the answer to what we have seen in 
the first question. He may be a thoroughly bad edu-
cator--perhaps through being a born fool--but he has the 
.first r!Juirement. Has anyone else?" 
Sheed 1 s stand is that imposition occurs when man 
imposes " •••• his own personal view of the purpose of human 
life •••• " --and forgets God's purpose. §/ 
Lawrence Dennis, who displays as many fascist ten-
dencies as Adolf Hitler himself, believes in outright in-
doctrination by the ruling class. He believes such indoc-
trination is inevitable. A few quotations from his article 
y F. J'. Sheed, "Education for the Realization of God's Pur-
pose", The Social Frontier (January, 1935) 1: p. 10-11 
§/ Ibid, p. 10 
y Loc. cit. 
y Ibid, P• 11 
£/ Op. cit. P• 11-15 
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"Education--the Tool of the Dominant Elite" will serve to 
show the trend of his thought. y 
He 'Nri tes: 
"In a dying civilization the school will naturally 
be . the tool of the decadent elite until the vigorous 
barbarians, also of the elite, (the outs over any length 
of time are always barbarians) of the new order cap-
ture the state and the government. 11 y 
Showing his high regard for teachers Dennis remarks, 
11 
•••• teaching tends to be the work of specialists whose .type 
pattern is a frustrated old maid." 
- Later he says,Y "Whatever the elite impose on the peo-
ple, they should use good educational technique to make the 
people like it •••• This is the work of purposive education.tt y . 
At another point he remarks, "The American schools have no 
teachers of the social importance of .educators like Huey Long 
and Father Coughlin." 
A fair summary of his article might be to say that 
Dennis believes that the democratic decadent elite of 
America will go on indoctrinating until the barbarians--the 
ne1o,r elite represented by fasci sm get control, when indoctrina-
tion of a new type will be introduced. §./ 
Earl Browder, erstwhile leader of American Communists, 
Ibid, p. 13 
Ibid, P• 14-15 
Ibid, p. 15 
§./Earl Browder, "Education--an Ally in the Workers' Struggle", 
The Social Frontier (January, 1935) 1: p. 22-24 
urges that.· all progressive forces unite against fascism in 
j 
h i s article "Education--An Ally ·iil the Workers• Struggle." 
I 
I 
He does nrt expect much aid from our schoo~ system, however, 
I 
because, ~ike Dennis, he claims that it is in the hands of 
. 11 
the present ruling class. He says, "The school system must 
itself be revolutionized, before it can become an instrument 
of revolution--or of any serious social change." Browder 
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believes "progressive indoctrination is •••• a method of struggle 
against reactionary indoctrination. "Y · · 
Dennis and Browder are "birds of a feather" who are 
temporarily following separate, but parallel courses. 
Summary of arguments for indoctrination.-- Arguments for 
indoctrination might be summarized as follows: 
1. Indoctrination is inevitable so the school might as 
well direct it. 
2 . Children are indoctrinated in the home, through the 
newspapers, the radio, moving pictures, and on the 
street corner; why not in the school? 
3. Indoctrination will maintain the status quo. 
4. Indoctrination ean be used to build a new social 
order. 
5. Indoctrination will protect America against 11 isms. 11 
6. Democracy has internal dissention and indoctrination 
will tend to unite the people behind common objectives. 
7. Progress comes much faster when the plans are dravm 
up by the government and indoctrinated through the 
schools. 
Y Ibid, p. 22 
gj Ibid, P• 23 
CHAPTER IV 
THE CASE AGAINST II-J""DOCTRINATION 
As Stated by the Founders of the Republic 
Jefferson and freedom.-- In Chapter III the case for in-
doctrination was presented by means of a survey of educators 
and other groups or i nterests that believed in it and in the 
present chapter a similar policy will be followed with regard 
to the case against . indoctrination. 
America has a long tradition of freedom and democracy 
with its public-school system acting as a corner stone upon 
which this system of representative goverrunent rests. The 
founders of this Republic had a deep and abiding fai th in 
education . They believed America would fail unless e ducation 
wa s made generally available to the people. 
· y 
Alfred Landon, Republican pre s idential c~didate in 
1936 speaking at Chautauqua said, "Our forefathers knew that 
the success of a free government depended upon an educated and 
informed citizenry." Landon goes on to point out that our 
forefathers did not use the power o.f the Federal government 
t o establish an educational system. "They realized the impor-
,.. 
tant truth, that just as life is a process of growth, so are 
y Alfred Landon, "Quotations from Address on Education", 
School and Society {August 29 , 1936) 44: p. 281 
... s~-
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y' 
the things by which men live and advance." 
"?:/ Kandel says in his article, "Education in Nazi Germany: 
" •••• Washington and the founders of the Republic, 
while emphasizing the necessity for promoting and main-
taining systems of education by public authorities, placed 
the chief stress upon the enlightenment of the individual 
citizen as an active participating member of the govern-
ment." 
Commissioner Studebaker expresses it well when he says:£/ 
; 
"From the days of George Washington and Thomas 
Jefferson to the present, every important leader of 
the people has made vit.al pronouncements on the ·subject 
of education and democracy, and has advocated the prin-
ciple of free, public, educational opportunity as essen-
tial to our form of government." 
Studebaker quotes Jefferson as writing as follows in a 
1.1 letter: 
"Differences of opinion lead to inquiry and inquiry 
to truth, and I am sure •••• we value too much the freedom 
of opinion sanctioned by our Constitution not to cherish 
its exercise even when in opposition to ourselves •••• I 
respect the right of free opinion too much to urge an 
uneasy pressure of my opinion on others. 11 
One searches in vain for a trace of a belief in indoc-
trination in the above statement. Jefferson also said, 
§/ 
"I have sworn on the altar of God eternal hostility to every 
form of tyranny over the humanmind." 
But Jefferson made the rafters of freedom ring, and 
Y Loc. cit. 
g( Op. cit. p. 153 
y Studebaker, "Education and Democracy", op. cit. p. 130 
y Ibid, p. 131 
§/Kandel, 11 Freedom and Bias in Education", op. cit. · p. 8 
the hous e of the indoctrinators creak, when he s.aid of the 
.!1 University of Virginia: 
"This institution will be based upon the illimi-
table freedom of the human mind. For here we are not 
afraid to follow truth, wherever it may lead, nor to 
tolerate error as long as reason is left free to combat 
it." 
Beale says: 
·g; 
"If Thomas Jefferson were alive today and tried in 
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an American school to interpret the Declaration of 
Independence in terms of modern America, the patriotic 
organizations would get him barred as a dangerous radical. 11 
Views of other early statesmen.-- Other founders of the 
Republic have placed themselves on record as favoring a free 
educational system. They knew that the destiny of America 
was tied up with the amount of political ability possessed 
by the people and they could see that a free educational 
sys tem would make available the knowledge and develop t he 
ability necessary. 
'§/ 
George Washington said: " In proportion as t he s truc -
ture of a government gives i nnnediate force to public opinion, 
i t is es s ential that public Opinion ah:.OU,la~~ be;-~en!:tght~ri~~tc:i' ." 
~ John Adams declared: "Education is more indi spensable , 
and must be more general, under a free government than any 
other.n: 
1/ William H. Kilpatrick, "Limitations upon Academic Freedom 
~r Publ1c School Teachers", Teacher's College Record 
(November, 1935) 37: p. 97-98 
2/ Howard K. Beale, "Forces that Control the Schools", 
~arper 1 s Magazine (October, 1934) 169: p. 605 
'§/Kandel, "Freedom and Bias in Education", op. cit. p. 8 
y' Loc . cit. 
y . . 
James Madison believed, "A popular government without 
popular information or the means of acquiring it is but a 
prologue to a farce or trag~dy, or perhaps both. 11 
As Stated by Leading American Educators 
Charles Elliot.-- This section of the chapter will 9e 
devoted to short quotations on the subject of indoctrination 
from seven leading educators. These men have been chosen · 
because of their recognized standing among educators as men 
who have made lasting ·contributions to Americ.an education, 
and because their statements on this subject are clear and 
not open to more than one interpretation • 
. In his inaugural address as -President of Harvard Uni-
versity in '1898 Dr. Charles W. Elliot made clear his position 
on indoctrination. His words are an inspiration to those 
who struggle to _keep the lamp of learning burn~ng freely in 
. y . 
these days of adversity. He declared: . . 
11 It is not the . function of the teacher to settle 
philosophical and political contr.oversies for the pup:i.l, 
or even to recommend to him any one set of opinions as 
better than another. Exposition, not imposition, of 
opinions is the professor's part. The student should 
be made acquainted with all sides of these controver-
sies, with the salient points of each system; he should 
be shown what is still in force of institutions or 
philosophies mainly outgro\vn , and what is new in those 
now in vogue. The very word 'education' is a standing 
protest against dogmatic teaching. The notion that 
education consists in the authoritative inculcation 
I/ Loc. cit. 
2/ Charles W. Elliot, Education Reform. The Century Con~any. 
~ew York, 1898, p. 7-8 · 
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o£ what the teacher deems true may be logical and 
appropriate in a convent, or a seminary for priests, 
but it is intolerable in universities and public 
schools, from primary to professional. The worthy 
fruit of academic culture is an open mind, trained 
to careful thinking ; instructed in the methods of 
philosophic investigation, acquainted in a general 
way with the accumulated though t of past generations, 
and penetrated with humility. 11 · 
Charles Beard.-- Charles Beard who is famous for his 
.!Ill liberal views says, •••• the duty and the right to present 
controversial issues in the schools is laid upon teachers 
by the spirit of the American democracy and by loyalty ·to 
pupils, t o society, to knowledge and to science.n Again 
?:! Beard avers: 
"I am more interested in getting children in the 
habit of demanding facts about situations and hearing 
all sides than I am in forcing any creed on them. 
Intelligent men and women well-informed can handle 
new situations as they arise." 
In speaking before a group of educators at Columbia y 
University in 1939 Beard said: 
"In operation popular gover nment is government 
by public opinion and decision , enlightened by dis-
cus s ions that permit all causes and parties to be 
dul y heard, even those hateful to .the majority. 
Without fre e dom of press, speech and person from 
arbitr ary power, popular elec t ion becomes a farce, 
government a tyranny and administration an agency of 
personal vengeance." 
Boy d Bode.-- Boyd Bode, one of the foremost educator s 
1/ Charles Beard, "Freedom o£ Teaching", The Social Frontier 
n £ar ch, 1935) 1: p. 19 
g/ Beale, Are American Teachers Free? op. cit. p. 680-681 
'§/Charles A. Beard, "Essentials of Democracy", School 
and Society (August 19, 1939) 50: p. 233 
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of his time is no indoctrinator either. He believes the 
salvation of our democratic form of government lies in pre-
senting all points of view to our mature students and allow-
. d "i . y d y ing them to make thelr own eels ons. Bo e believes that . 
11 growth must be protected against vicious indoctrination, 
against thinking that is turned in the wrong direction, or 
against improper obstacles to the exercise o:f thinking. 11 
'ij 
A little further on Bode declares: 
"We t ake too much upon ourselves if we announce 
that our purpose is to win 'believers in the democratic 
vista.' The teacher's work is done when he has made 
the issue clear as best he can. Education becomes 
propaganda when we set out deliberately to make con-
verts; and, moreover, we get hopelessly messed up if 
the doctrine :for which we seek converts is a doctrine 
that it is wrong to seek converts. 11 y 
In his book, Modern Educational Theories, Bode says, 
"Indoctrination is a dangerous business from the standpoint 
of educational ideals." Then he goes on to show that even 
94 
though indoctrination is kept out o:f the schools society is 
constantly indoctrinating us "~ ••• through the newspapers, :from §I 
the platform, over the dinner table, and on the street." 
However , Bode is not worried about children taking " •••• over the 
17 Boyd H. Bode, Progressive Education at the Crossroads. 
~ewson & Company. New York, 1938, 128 p. 
y Ibid, p . 77 
y Ibid, p. 81 
y Op. cit. p. 260 
y Ibid, P• 261 
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. . y' 
ideas of their parents •.•• " If they did not he declares 
::.y 
11 
•••• there would be no such thing as progress. 11 But Bode is 
afraid that society through indoctrination will make old fogies y 
of its citizens before their time. He says: 
nsociety molds us into its own likeness and sends 
us out into the world without capacity to change. Per-
haps society cannot be blamed greatly for doing this. 
But when the schools do the same thing it becomes a 
crime· of the first magnitude. 
"A person cannot live intelligently and effectively 
without convictions of some sort. But neither can 
he live intelligently and contribute to the betterment 
of things if he is incapable of changing his convictions. 
The single-track mind is a dangerous thing." 
. ~ . 
John Dewey.-- Dewey asserts: 
"The upholders of indoctrination rest their adher -
ence to the theory in part upon the fact that there i s 
a great deal of indoctrination now going on in the 
schools, especially with reference to narrow national-
ism under the name of patriotism, and with reference 
to the dominant economic regime. These facts unfor-
tunately are facts. But they do not prove that the 
right cour-s6 is to seize upon the method of indoc-
trination and reverse its objective." 
Dewey goes on to suggest that we tie our educational 
ideas and ideals to that which is democratic in our system, 
admitting that there is much that is undemocratic. He re-
§/ II I f f dl k 1 marks, •••• ' or one, am pro oun y s eptica of the notion 
that because we now have a rather poor embodiment of democ-
Y Loc. cit. 
y' Loc. cit. 
~ Ibid, p. 261-262 
4/ John Dewey, Education Today. 
~ew York, 1940, p. 356 
§./ Ibid, p. 357 
G. P. Putnam's Sons. 
racy we can ultimately produce a genuine democracy by s weep-
i n g away what we have left of one. 11 
vVilliam H. Kilpatrick.-- Dr. Kilpatrick of Columbia 
University has written extens i vely on the subject of in-
doctrination and his words are clear and unassailable ex-
cept where he hints there might be 11 good 11 and 11 bad 11 indoc-
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trination. One might say that his position on indoctrination 
is about the same as that of Dewey and Bode. y 
In the book, The Educational Frontier, a part of 
which Kilpatrick wrote, he takes issue with those who 
claim all teaching is indoctrination. He observes: 
y 
11 That the educator knows in advance where h e be-
lieves the learner should come out should be a warning 
to h im to watch hi s steps, that his teaching be true 
teaching , but this is no reason why he should i gnore 
what he thinks. Otherwise we throw out the baby with 
the b th : in order to avoid the possibility of parti-
sanship we should be forced to prefer instructors who 
are either ignorant or unable to reach conclusions, 
exactly those from whom we pray to be delivered." 
In his book Education and the Social Crisis, Kilpatrick y 
says, 11 If our pupils are to learn how to deal with curren t 
controversial issues they must practice dealing with such 
controversial issues. Otherwise we have little to hope from 
their education. 11 
y Kilpatrick, Education and the Social Crisis_, op. cit. p. 68 
2/ William H. Kilpatrick (Editor), The Educational Frontier. 
~he Century Company. New York, 1933, v~ + 325 p~ 
'§./ Ibid, p. 149 
!( Op. cit. p. 64 
Kilpatrick knocks out the "indoctrination is inevitable" 
theory when he admits "that each group culture does pro-
foundly affect the development of its young •••• 11 and then 
asks, "But is this process properly called indoctrination? )J 
Kilpatrick believes that whether or not the group culture is 
indoctrinated depends on the attitude of the .- elders. If they· 
are " •••• dogmatic upholders of t he status quo •••• 11Y and will 
not allo~ criticism, indoctrination will follow. But if the 
elders encourage an attitude of criticism and rebuilding, 
real education is taking p£ace. ''The indoctrinating kind of 
culture will indoctrinate. 119/ 
·1 . ky b 1· A K1 patr1c e 1eves that merican schools are now 
engaged in indoctrination for the status quo but he would not 
favor changing the course to suit his own partisan views. He 
says such a move would mean that n •••• I approve a public 
policy for the schools when I and my party are in control but 
which I am unwilling to have put into operation when rival §/ 
doctrines are in control." 
y 
y 
9.1 
y 
§/ 
§./ 
§./ 
Kilpatrick continues: . 
"I must use the best knowledge I have in helping 
my pupils to survey the field and to weigh the arguments 
Ibid, p. 73 
Ibid, p. 74 
Loc. cit. . . 
· ' 
Ibid, p. 75 . 
Loc. cit. 
Ibid, P• 76 
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•••• I must at some stage tell openly what I think, but 
I must so tell it and so couple other possibilities 
with it that my pupils are not unduly influenced to 
accept my position on any basis of authority." y 
Kilpatrick concludes: 
" V~lhat I should wish is that they shall so think 
while I am helping them that they shall better think 
then and even better also later . As for concluding what 
I think, I may be wrong, I may myself think differently 
later." 
Such expressi~ns prove conclusively that Kilpatrick is 
defin itely on the aide of education as opposed to indoc-
trination. 
John W. Studebaker.-- Commissioner of Education of the 
United States, John W. Studebaker, is an untiring opponent 
of the theory of indoctrination. His speeches abound with 
declarations against this practice and he attacks the theories 
on which it is based. 
In an article entitled, "Liberalism and Adult Civic y 
Education," Studebaker declares: 
.
11 
••• .-I am contending that freedom of inquiry should 
be defended against all opponents as the essential of 
liberal education. I do not want to see the educational 
process used as a bulwa~k to protect and perpetuate 
any particular aspects o:C t he existing system regardless 
of their merits, any more than I want to see education u~~d 
as an instrument to indoc l·:r:·].nate learners with the . radi-
cal proposals of some new sy s tem." 
'ij 
He goes on: 
!/ Ibid, p. 76-77 
y John W. Studebaker, "Liberalism and Adult Civic Education", 
School and Society (October 12, 1935) 42: p. 491 
'§./ Ibid, p. 492 
"I want it established as the right of the learner 
to get opinions and ideas on controversial questions 
directly from those who believe in them. When the right 
is denied, our democracy will be gone. Vfhen organized 
education ceases to protect this right, it is taking 
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the firs t step toward the establishment of dictatorship." 
.Y -Studebaker warns, "The teacher who confines his stu-
dents to one textbook in history is simply depriving them 
of their right to see for themselves a variety of displays 
of historic data." 
Ridiculing dictators Studebaker said in one speech, 
y 
"The dictator may roar like a lion but facts and realities 
will not be changed by his shouting •••• The main opposition to 
the exercise of the freedom to learn comes from people who 
'try to hold back the world.'" 
In another article Studebakery stresses the fact that 
our schools must be kept free. Pressure groups must not be 
allowed to dictate school subjects. Teachers must defend 
freedom. He says,Y "The main purpose of education in a 
democracy, as I see it, is to enable the average citizen to 
act more intelligently with respect to the real problems of 
his day." 
§/ 
Studebaker believes " •••• indoctrination and democracy 
y Loc. c~t. 
y 
y' 
Studebaker, 
Studebaker, 
"Freedom to Find Out", op. cit. p. 523 
"Education and Democracyn, op. cit. p. 129-134 
y Ibid, p. 134 
§/ John W. Stude.baker, "Education .for Democracy", School 
and Society (March 7, 1936) 43: p. 307 
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are incompatible. He says, "Education for democracy means 
to me that we must bring the problems and the propagandas con-
cerning them into the classroom and the public forum dis-
cussions to be analyzed in an undogmatic, tolerant spirit 
as the educational basis for social action." 
This stand of Studebaker on indoctrination is particularly 
important because of hi s official position, for his expressions, 
reflect certainly, to some degree, the official position of 
the Federal government. 
Carleton Washburne .-- Washburne has carefully examined 
the controversy over indoctrination and he arrives at some 
very interesting conclusions concerning it. He not only 
recognizes it for what it is, he explains it, defines it, 
and proposes a solution. His articlegj "Science and the . 
Free Personality" published.'iri 1936 is a call to all teachers 
to teach all sides of controversial questions and to avoid 
indoctrination and propaganda. Washburne points out that 
the physical sciences had to struggle for freedom during 
the time of Copernicus and Galileo, the biological sciences 
during the ,time of Darwin and Huxley. "Now •••• the struggle 
for freedom has shifted to the social sciences--economics, 
sociology, political science and education. The opposition 
is •••• from entrenched political and economic power, and, as 
y Ibid, p. 3ll 
gj Op. cit. p. 734 - 73 6 
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before from the prejudices of the unthinking or uninformed 
y' 
sections of society." 
To avoid indoctrination Washburne proposes that teachers 
teach children to gather facts and think clearly- - 11 .•••• and 
he ithe teachei{ will have little time or temptation to indoc-
gj . 
trinate. 11 
In, A Living Philos ophy of Education, Washburne writes:£/ 
"If we lack .faith •••• let us cease prating about 
democracy, seek a superman, and submit to him as our 
king or dictator. 
"But if we have .faith in the common man , we must 
believe that he should have access to all pertinent 
.facts in making his decisions. No one group has any 
right to withhold .from another group any .facts or 
arguments which can be used by that group in its think-
ing and decisions." 
Washburne has no time for those who .favor avoiding con-
Y 
troversial issues and asks, "Are we suddenly to throw them 
L3tudenty out into the world of citizenship, to sink or 
swim, with no training in the penetration of propaganda.~ •• 
ignorant of the issues on which they are to vote?" 
Thinking of differences over controversial quest i ons, 
vVashburne writes: 
§/ 
y 
y 
y 
y 
§/ 
"Let us not be dis trubed because different people 
come t o different conclusions. The fact that an issue 
is controversial is evidence that some data are lacking 
Ibid, p. '734 
Ibid, p. 736 
Op. cit. p. 431 
Ibid, p . 436 
Ibid, p. 432 
or that there are gaps in the reasoning that seeks to 
interpret the available data. Unless human being s were 
all-knowing and all-wise, the existence of such contro-
versial questions is inevitable." 
I Washburne's solution for the handling of controversial 
issues rests on the belief that all clear thinking, sincere 
individuals agree on the ultimate aims of society, as well 
as the present failures and evils of society. He claims it 
is 11 the means 11 -- 11 the paths 11 --to these objectives that are 
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controversial. It is at this point that Washburne displays 
a serious weakness in his argun1ent, for people do not all a gree 
on the objectives of which he speaks. But let him g ive his y 
own argw~ent. He writes: 
11Vifhen we come to the description of the promised 
land, we have to be a little more vague if we are to 
avoid controversial issues, but the general plan of it 
is one on which there is widespread agreement . by 
thoughtful persons, whether capitalists or laborers, 
whether Fascists or Co1nmunists, whether Republicans or 
Democrats, whether Catholics or Protestants or Jews, 
or people with no named religion. The reco gnition of 
the evils is in itself a negative statement of the 
ideals that we hold in cornmon.n 
But do all the groups named above agree on the evils of 
society? Is peace a g ood in the eyes of the Nazis, is truth 
a virtue to the Communists, is war considered to be an evil 
in Japan? 
'§/ 
Washburne continues: 
11 I think we would all a gree that the ideal society 
would be one where human being s would settle their dif-
y Ibid, p. 439 
'ij Ibid, p. 438 
'§/ Loc. cit. 
ferences without murders--that it would be a society 
that was peaceful and one in which facts and reasoning 
from facts, with wise impartial tribunals to make the 
decisions, would supplant brute force. 11 
Do the Nazis believe in such an ideal society--do they 
believe in airing all the facts? The record is crammed with 
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examples which deny every word Washburne has written. Do they 
believe in "wise impartial t.ribunals 11 in Russia? The long 
and growing list of state executions there speak too elequently 
to give serious consideration to Washburne on this score. 
In all totalitarian states the individual is a cog in a great 
machine which is interested in truth, justice, and the welfare 
of its citizens only in so far as they affect the interest 
of the state. Truth is a democratic vice from their point 
of view. The Nazis believe that mercy, truth and justice y 
belong to "weak-kneed types. 11 No, the 11 goals 11 of society's 
future are different for different groups, as well as the 
"paths." 
As Stated by General Educators 
Quotations fromg eneral educators.-- In this section the 
writer will present the views of general educators who are 
opposed to indoctrination, by means of quotations and a 
s~marization of their point of view. Doubtless many of those 
included in this section should have been included in the 
list of leading educators but the plan was to make the list 
short, and to include only those whose general popularity 
!/ Sondern, op. cit. p. 50 
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is high. The writer believes that opposition to indoc-
trination has been expressed much more clearly and eloquently, 
on the whole, by the general educators, than by the nation-
wide leaders in education. y 
Payson Smith says, "If America is wise, in its own in-
terest it 'will break down and not create barriers to the mind. 
Not fear, which comes from ignorance, but confidence, which 
comes from knowledge, is a safe base of the social structure." 
. ~ . Dr. Daughton, Professor of Education, warns that 11 
when we f orce •••• culture and ideals down the throats of people 
.•.• we are in danger of developing a patriotism of hollow 
forms and preten se rather than a patriotism of inner fire ." 
Atta cking the problem from t he point of view of e dn-
cational method, Dr. Roy 0. Billett of Boston University ·· 
School of Education charges that indoctrination--~ 
" .••• short-circuits the problem-solving or thought 
process; reward·s feats of rote memory and irrational 
imitat ion; withholds experience s essential to the emer-
gence of important meanings and insights; tends to 
develop meager concepts and narrow ideals, attitudes , and 
apprec iations •••• prevents .the individual from en joying 
his inalienable right, so f ar as he is able, to make up 
his own mind for himself; tends t o develop individuals 
who cannot and hence do not want to think for t hemsel ves." 
y . op • cit • p • 2 
g( Isaac Daughton, Modern Public Education, Its Philosophy 
and Background. D. Appleton-Century Company Incorporated. 
New York, 1935, p. 397-398 
2( Roy o. Billett, Fundamentals of Secondary-School Teaching 
with Emphasis on the Unit Method . Houghton Mifflin Company. 
Boston, 1940, p. 603 
I. W. Howerth roundly condemns indoctrination when he 
y' 
says that--
" •••• civilization has been balked and is held back 
today more by the spirit of i ndoc trination than by any 
other one thing. It has perpetuated the cumbersome old 
and false, and has irrationally opp osed the new and 
true •••• It has perpetuated superst'ittoris · of ·every ~ind 
and prompted persecution--religious , political and 
racial. 11 y 
Beale sees no hope for an i ndoctrinated state for he 
believes that "schools controlled by the party in power or 
lQ5 
the social order of the moment can never help create a better 
order. It makes no difference whether the control ling p ower 
is fascism, capitalism or a utopian state s p onsored by social 
reformers ." 
· y 
Professor Edmund H. Reisner of Colvmbia University 
puts forward an eloquent plea for democratic education be-
cause he believes that--
" •••• the intellectual pattern of the democratic 
school should be one of truth-seeking and of problem-
solving. Its program should ex_hibit a definite in-
tention of aiding children to learn how to size up 
situations and to come to conclusions on the basis of 
facts. Such procedure falls into line with the demo-
cratic process, according to which the people are called 
upon to make decisions from time to time on public 
i ssues •••• Some of the fundamental freedoms which are 
guaranteed in the Bill of Rights were put there to pro-
vide f or the full and free dissemination of facts and 
to aid the citizens in the process of thinking and p ro-
lem-solving in the public s phere . Certainly, then, 
the domi nant intellectual quality of the school exper-
1/ Op. c it . p. 33-34 
gj Beale, 11 Forces that Control the Schools 11 , op. cit. p. 609 
3/ Edmund H. Reisner, "Quality of School Experience 
~propriate t o a Democracy", Teacher's College Record 
(May, 1939) 40: p. 695 
ience in a democracy should be one of truth-seeking, 
problem-solving, and thinking ." 
Reisner points out that to give lip service to demo-
y' 
cracy is not enough--we must practice democracy. 
1 0 6 
?:! 
Kandel cautions, "Here then lies the fundamental issue 
for American education, whether a democracy can hope to have 
. 
enlightened citizens, if the avenues to enlightenment and 
education in any real sense are closed. 11 
Katherine M. Denworth~ puts the title of her article in 
the form of a question, "Indoctrination for a New Social 
Order?" She believes it is the duty of the teacher to 
11 
•••• differentiate between opinion ~~d fact •••• he Lthe teache£7 
is neither the reformer of the present nor the prophet of the 
future." 
y' 
She continues: 
"As for our indoctrinating for a new social order: 
In our present headlong pursuit of utopianism we should 
pause to consider whether the public has given us a 
mandate to remake society, whether we are comp etent 
to do it, and whether others may not be better fitted 
for this monumental undertaking." 
. §/ . St k . Arnold Horow1tz and Lou1s ar wr1te in the same vein 
when they point out that indoctrination means that--
!/ Ibid, p. 695-702 
y Kandel, "Freedom and Bias in Education", op. cit. p. 7 
3/ Katherine M. Denworth, 11 Indoctrination for a New Social 
llrder?" Junior College Journal (January, 1937) 7: p. 163 
y' Ibid, p • . 164 
~Op. cit. p. · 174 
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11 
•••• in every different classroom they {the pupil.!U' 
will be indoctrinated in a different panacea ; and before 
we can answer Dr. Count's question, 'Dare the schools 
build a new social order? ', we are justified in asking 
him, 'Dare the schools build fifty new social orders?'" 
.v Howerth agrees with Horowitz and Stark when he states : 
"One thing is certain: If education is to prac-
tice, under the present condition of the study of society, 
the principle of indoctrination, it will get nowhere 
except into further trouble. The spectacle of the more 
than a million teachers in the United States setting out 
to indoctrinate the oncoming generation with their own 
social and pedagogically variant and questionable doc-
trines of social reconstruction derived from little or 
no knowledge of the structure, functions and possibilities 
of_ social life, would be both amusing and tragic. y 
Rexford G. Tugwell of Columbia also disagrees with 
Counts. He believes in planning and experiment but he wants 
each generation to have charge of its own destiny. "The 
educator must not seek to inculcate any particular dogma or 
panacea, for freedom of mind is the greatest gift of the school y 
t o society." 
Dr. Robert Ulich writes: 
y 
II -
.... ~·rh::mever a teacher or education as a whole single s 
out oLe particular solution of an open issue within the 
nation and indoctrinates this t o the exclusion of others, 
the growth of the pupil or the nation is stifled. For 
then -the young are not being allowed contact with the 
totality of civilization, the necessity_ of t he free 
assimilation of cultural material according to mental 
1/ Op • cit • p • 34 
2/ Rexford G. Tugwell and Leon H. Keys erling, Redirectirc.g 
Fducation. Columbia University Press. New York, 1934, 
p . 99-112 
9/ Ibid, P• 126 
4/ Robert Ulich, Fundamentals of Democratic Education. 
American Book Company. New York, 1940, p. 261 
types is being disregarded, and ~reedom of the per-
sonality and o~ the people is being violated. 0 
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y' 
George A. Coe, author o~ Educati~g ~or Citizenship goes 
along with all the other wri·ters quoted above ~or in spite 
o~ the danger of propaganda he believes that teachers must 
bring the social problems o~ the day before the pupils. 
Summary of the views of general educators.-~ Matthew 
w. Gaffney of Leroy High School, New York, sums up very well 
the views o~ those opposed to indoctrination ip his article 
Y · 
"No Compromise." He warns that because o~: 
"The growth of the tote.litarian states •••• 
the argument is heard that we must indoctrinate our 
youth with the value o~ democracy~ We must build up 
emotional loyalties. We must ~ight ~ire with ~ire~ 
Propagandize ~or democracy if you will. To a believer 
in our ~orm of government and its basi-c principles, at 
the ~irst glance, this might seem a very fine program. 
To the pro~essional patriot it is excellent. To the 
vested interest with a stake in the _status quo it is 
per~ect. In reality it is the death Knell of democracy. 
"The one great advantage--th~ supreme attribut e 
·o~ democracy--is the ~undamental concept that the 
human mind in the mass is able to -reason •••• 
"The use of indoctrination and emotion are the 
antithesis of training in reason. They are as incom-
patible a.s day and night. To indoctrinate first and 
then develop critical reasoning is . impossible ••• ~To 
claim to be able to indoctrinate critical reasoning is 
ridiculous. ' ·Learning is - the :result o~ doing. In order 
to develop critical reasoning it is necessary ~or the 
students to per~orm critical reasoning." 
The literature contains much more evidence in the same 
tone as that quoted above but enough writers have been 
quoted to enable the reader to reach a ~air appraisal o~ 
!/ Op. cit. p. 75 
2/ Matthew W. Gaf~ney, "No _Compromise", Social Studies 
TNovember, 1938) 29: p. 304-305 
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the general attitude of the educators who oppose indoc-
trination. 
In spite of the fact tha t indoctrination still plays !I . 
a large part in our educational system there are very few 
. educators who are willing to defend it. Most articles on 
indoctrination are scathing denunciations condemning it as 
undemocratic. Perhaps it is as Beale suggests, that many 
. . . gj . 
teach ers are "creatures of habit" . and indoctrinate for those 
phases of the status quo in which they have a vested interest. 
As Stated by Import~nt Political Leaders 
-· 
Justice Holmes.-- One of the greatest democrats who 
ever lived was Justice Oliver Wendell Holmes. Many believe 
he was America's greatest Supreme Court judge. Because of 
his experience, ability, tolerance, and belief in the co~on 
man his words are doubly significant here. Holmes said: 
" •••• if there is any principle of the Constitution 
that more imperatively calls for attachment than any 
other, it is the principle ·of free thought--not free 
thought for those who agr.ee with us but freedom for the 
thought that we hate •••• 1 . 11 
•••• when men have reali zed that time has upset 
many fighting faiths, they may come to believe even 
more than they believe the very foundations of their 
conduct that the ultimate good des:Lred is better 
reach ed by free trade in idea&7":;' that the best test of 
truth is the power of the thought to g et itself accepted 
in the competition of the market, and that truth is the 
1/ Beale, Are american Teachers Free? op. cit. 
Doughton, op. cit. p. 471 
y Beale, Are American Teachers F'ree? op. cit. p. 634 
3/ Harold L. Ickes, "Academic Freedom", School and Society 
J'une 8 1 1935) 41: p • .. 757-758 
lJO 
only ground upon which their wishes safely can be carried 
out. That, at any rate, is the theory of our Constitution. 
It is an experiment, as all life is an experiment. Every 
year, if not every day, we have to wager our salvation 
upon some prophecy based upon imperfect knowledge. 
While that experiment is part of our system I think we 
iwhould be eternally vigilant against attempts to check 
expressions of opinions that we loathe and believe to 
be fraught with death •••• " 
Alfred Landon.-- As a candidate for. President of the 
!I United States, Alfred Landon, made a speech at Chautauqua 
in 1936, in which he made a plea for the right of teachers to 
express themselves, pointing out that freedom of education was 
one of the fundamentals in which the founders of this Republic 
&' believed. · Landon went on, 11 This is still true today ••.• 
public education is the best insurance that can be taken out 
by a democracy. 11 
Landon is another example of the fact, that on the whole, 
the great national leaders of this land stand for freedom, 
are interested in education, and oppose indoctrination. 
Justice Murphy.-- Associate Justice Murphy, carrying on 
in the tradition of HoDnes, and of the Court itself, follows 
the path of freedom, tolerance and understanding. He writes: 
f7 
y 
2.1 
"We must keep the schools true to the purposes of 
education. We must help them to promote informed, 
unprejudiced thinking; to make certain that this think-
ing is not expressed in antisocial activities; to look 
at the world .as it may be in the future; to point out, 
objectively and with understanding, the things in our 
Op. cit. p. 280-283 
Ibid , P , 281 
Op. cit. p . 22 
2.1 
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present day society that need correction, and, above all, 
to teach people not what they should or should not be-
lieve but .how to think and to reason intelligently for 
themselves. 11 
President Franklin D. Roosevelt.-- The President, a great 
champion of freedom, a sponsor of social legislation, a co-
operator with all other free people ·wherever the.y may be, a 
democrat, showed his interest in education last year when he 
stressed 11 •••• the right to a free and liberal education. 11Y 
He said: 
y 
"In recent times, in the last decade, this right of 
free education that has become a part of the national 
life in our land has taken on added significance because 
of certain events in certain other lands. For a very 
large portion of the world that right no longer exists. 
Almost the first freedom to be destroyed, as dictators 
take control, is the freedom of learning. Tyranny 
hates and fears nothing more than the free exch~nge of 
ideas, the free play of the mind that comes from 
education. 
11 In these schools of' ou..rs •••• the children of 
today and of future .generations will be taught •.•• the 
:facts of current history •••• Their textbooks will not 
be burned by a dictator who disagrees wi th them; their 
teachers will not be banished by a ruler whom they 
have offended; their schools will not be closed if 
they teach unpalatable truths, and their daily in-
struction will not be governed by the decrees of any 
central bureau of propaganda. They will get not all 
of the story part of the time, or only part of the 
story all the time; they will continue to get all the 
story all of the time." 
Education vs. Indoctrination 
The implicat ions of indoctrination.-- Education and in-
Y Franklin D. Roosevelt, "Symbols of New America; Free 
School s in a Free America", Vital Speeches (October 15, 1940) 
7: p. 20 
g/ Ibid, P• 20-21 
doctrination are two educational principles as antagonistic 
as democracy and dictatorship. In fact education is the 
method of training used to develop future citizens in a 
democracy while indoctrination is the method of education in 
a dictatorship. He who uses indoctrination in a democracy 
is using a totalitarian method, the basis of which is 
tyranny--tyranny ove1• the minds of innocent children. "The 
choice today lies between a form of society which is based 
on fear, hatred, intolerance, coersion, and regimentation, 
and one which pins its faith on the development of indep en-
dence, tolerance, freedom of thought, and freedom of y 
expression." 
One implication of in~octrination is that man cannot 
think for himself. Ekstein says: 
y 
"The leaders of a nation should try to make all 
members of the nation more and more free and indepen-
dent. They should think over with them, decide and 
act with them. Real leadership means to bring up a 
child, to bring up a whole nation, so that it is able 
to solve its own problems without a guardian. Perhaps 
it is easier now to understand one of the great differ-
ences between democratic and fascist education. We 
want to have free children, free persons, able to 
think and to act alone, able to protect themselves 
and to defend the liberty of their people. 
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"Fascists want people always being little chil-
dren, in fear of the powerful severe father and hop-
ing he will help, and be willing to follow him blindly. 11 y 
Studebaker notes that--
y Kandel, "Education in Nazi Germany", op. cit. p. 163 
y Op. cit. p. 107 
y Studebaker, "Liberalism and Adult Civic Education", 
op. cit. p. 493 
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" •••• between inducing another to accept your con-
clusions without himselr doing the thinking necessary 
to validate the conclusions, and inducing him to con-
sider a problem and to seek and weigh evidence , is all 
the dirrerence between propag anda and education, between 
indoctrination and critical thinking . 11 y 
Garfney states: 
"Indoctrination implies forcing an opinion upon 
an individual without recourse to his reasoning ability 
•••• Not only is it the direct antithesis to education 
in the sense of leading to see, but in relation to 
democracy, indoctrination is perhaps the most in-
erfective method of giving students an appreciation or 
it as something worth perpetuating." 
It rollows from the implication that man can not think 
ror himself that man must have society planned ror him. 1Nhere 
indoctrination is being used it implies that man is being 
given an education sufficient to :follow his leaders and that 
is all. No other education is neede~for society is planned 
by the leader. 
There is also the implication in indoctrination that 
democracy is a sop to the crowd to make them :feel their im-
portance. This is one of the main arguments o:f Hitler-
Mussolini, Incorporated. For a long time they have been 
salesmen of the idea that Americans do not rule themselves, 
but are ruled by a heirarchy or .capitalists--and in so rar 
a~ America uses indoctrination and reaps its results in the 
form o:f citizens who are easily duped--they are right. 
Then there is the implication in indoctrination that 
i/e Matthew w. Gaffney, "Educate or Indoctrinate? 11 
£ew York State Education (March, 1937) 24: p. 431 
democracy will not hold water--that in a free contest the 
people will reject democracy and accept fascism, comraunism 
or some other 11 ism. 11 Any i ndividual in America who refuses 
to allow students the opportunity to study all other forms 
of government lays himself open to the suspicion that he be-
lieves democracy weak. Democracy is not weak. It is strong 
for it is based on the belief that men have intelligence; 
that with training they can see the difference between good 
and evil; and that in governing themselves, men will, on 
the whole, display both ability and honesty of purpose; and 
America is a living monument that testifies to the truth of 
this statement. 
The attitude of many Americans toward freedom of ex-
114 
pression and discussion of controversial issues in the schools 
!I has led Doughton to remark: 
11 
•••• democracy appears frightened of its own shadow. 
Not only does it not dare trust its adult citizens to 
practice its most vital principles, but it dare not 
suffer its children to study its vital theory and be-
come skilled through exercise in its most critical 
responsibilities. 
It is but a step from the implication that democracy 
will not stand up ru1der a careful examination to the belief 
that a dictatorship is the best form of government. In fact 
those who throw obstacles in the path of education, who ask 
for, or force indoctrination of any belief--even a belief 
in democracy--are engaging in repression, inculcation, and 
!/ Op. cit. p. 679 
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dictatorship. The ways of the educator and the indoctrinator 
are as far apart as the devil and heaven. 11 There is only 
one way to teach democracy--educate, do not indoctrinate. 11Y 
The belief in dictatorship leads directly to a door with 
a big sign which reads: 11 The individual exists for the 
state. 11 If man is not to act for himself and achieve his 
o~vn destiny, if he is incapable of thought, he must be led 
by leaders who will blend his life with the destiny of the 
state. Thus the individual becomes a slave of the state 
and his "life, liberty and the pursuit . of happiness 11 are 
privileges extended by the state to be withdrawn at will. 
Once the arguments that dictatorship is right and that 
man exists for the state are clinched, man's religious life 
ceases to have any reason for a .free outlet. In order to 
achieve its destiny the authoritarian state must have ab-
solute control, and if man owes allegiance to God first, 
that means that the dictatorslrlp has not achieved its 
ultimate in being dictatorial. So religion will be bent 
to serve the needs of the state and its leaders · so that 
man will have a double reason for being faithful to the state. 
All the implications above make necessary the belief 
that man learns by being told and not by experience. There-
fore, indoctrination is a form of telling which leaves out of 
consideration all material which does no't support the theory 
advanced. The supposition is that the leader has arrived at 
Y Gaffney, "Educate or Indoctrinate?" op. cit. p. 486 
the only possible solution by some infallible process which 
ordinary mortals, could not, and t~us would not, understand. 
If the state is all important, the. individual merely 
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a cog in the wheel, the leader in possession of infallible 
knowledge; then truth, honesty, justice and all other 
credentials of a democracy go filing out the door, and the 
writer may add that the above statement is a fundamental con-
cept of the totalitarian state. 
In short the final implication of indoctrination is 
that society returns to the theory of government by divine 
right, which is the final resting place of all indoctrinators 
and indoctrinations. The theory of divine right might be 
described as a mixture of politics, religion and super-
stition--backed by the armed power of the state--in which 
citizens are led to believe that the ruler is an agent of 
God and therefore infallible, backed by the power of the 
church with assignment to the devil for all opposition. 
The implications of education.-- The implications of 
education are the opposite of those of indoctrination, so 
the implications of indoctrination are an explanation in a 
negative sense of the implications of education. But edu-
cation in a democracy has other implications as well. Edu-
cation implies the freedom of the individual to learn from a 
presentation of all facts in such a manner as to leave the 
learner free to make up his own mind. Naturally, many 
teachers will favor one side or another in most controversial 
issues. Such is bound to be the case because America does 
not want teachers so neutral that they are like the pro-
verbial donkey which stood equi-distant between two haycocks 
and starved to death because he could not make up his mind 
which t o go to rirst. Teachers should have opinions based y 
117 
on a sound knowledge or their subject. The important thing 
is that teachers shall not be biased, that they shall be 
teachers and not propagandists. rr teachers present all the 
racts covering a given situation, make several difrerent 
points of view available in the readings, and encourage rree, 
open discussion or alternative solutions, they have done y 
their duty. Bode says, 11 Democracy requires the same open-
mindedness toward values or interests as scienGe requires 
toward evidence. In this respect the spirit of science is 
t he same as the spirit of democracy." 
. y 
Beale asks: 
11What is the function or the teacher? Is it to 
indoctrinate children with conventional views, which 
m?:y seem foolish to someone else and may later be 
abandoned, but which seem true and vitally important 
at the moment? Or is it to train children in critical 
judgments that will enable them to distinguish the 
true from the ralse a little more clearly than their 
fathers did? Is the duty of the teacher to create 
attitudes that will preserve the status quo and 
protect and perpetuate present beliefs? Or is it to 
develop capacity f'or lif'e in a changing, growing 
world that will steadily work toward a better social 
order? 
!( William H. Kilpatrick, The Educational Frontier 
op. cit. p. 149 
g( Bode, Modern Educational .Theories. op. cit. p. 257 
'§/ Beale, Are American Teachers Free? op. cit. p. 259 
y 
Vilashburne says; 
"The teachers, in warning children against pre-
judiced viewpoints, will warn them against their own 
when they feel that there is any danger of those view-
points unduly influencing the children 1 s thought." 
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A further implication of education in a democracy is y 
that students will be taught how to think. Washburne says, 
"Education calls for the drawing out of the child's O\m 
powers of thought. The child is not thinking when he merely 
follows the teacher's thought. He is not thinking well 
when essential facts bearing upon problems are denied to him." 
Education, as opposed to indoctrination, is based on the 
fact that change is inevitable, pro gress desirable. Because 
education results in teaching one how to think, rather than 
what to think, citizens of a democracy can more readily adapt 
themselves to changed conditions. Indoctrination is founded 
on the fa l se theory that change can be prevented. An indoc-
trinated society will finally fail for the leadership will 
become bankrupt for ideas to meet new situations not forseen 
when the plans for indoctrination were drawn up. Right now 
Italy is an excellent example of this situation. The people 
were indoctrinated with the idea that Fascist arms were 
indomitable. Thus one or two defeats were sufficient to 
cause the people to doubt the whole structure of the Italian . 
state, with the result that Italy can only be held in the war 
f7 Washbt~ne, A Living Philosophz of Education. op. cit. 
p. 4 42 
y' Ibid, p. 432 
by her partner, Germany. Italy is an indoctrinated wreck. 
The same thing will finally happen to the Germans. In the 
days of stress and strain ahead they will crack because they 
cannot explain away the failure of their godlike Fuhrer t .o 
achieve the goals he has set for himself and for them. Even 
if they should defeat England they will ultimately fail be-
cause their philosophy leads them on and on from one false 
goal to another. 
England, on the other hand, which is an example of 
democratic education, was never more superb than in the days 
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of her greatest defeat which led to the miraculous evacuation 
of Dunkirk. There was a job to be done and the people rose 
to the occasion. No dictator could ever have accomplished 
what the people of England did in those ten days. It was not 
the Navy that brought the army home; it was the people of y 
England. 
The British are an example of what education means to 
a people in time of stress and strain. The people of England 
have bourne their troubles well because they have confidence 
in leadership which tells them the whole truth--even that 
which hurts. They have confidence because they know they 
have control over their own destiny. Any British lives that 
are lost are lost in the cause of freedom--not for some 
superstitious, myth-like belief .in "racial superiority" or 
1J Arthur D. Devine, "Mir•acle at Dunkirk", The Reader's Dig~st 
TDecember, 1940) 37: p. 108-118 
"blood and iron." An indoctrinated society is like a cement 
wall buff eted by the sea--after the first crack appears the 
wall crtunbles away. An educated society is like the mast 
of a great sailing ship--it will give; it will bend; it will 
sway; it may even crack up; but if it does it will not be 
until an attempt has been made to meet. changing conditions. 
y' 
Ulich says: 
11For these and other reasons i:p.doctrination has 
never really paid. It may, for a while, make for 
artificial unity and concentrated effort, just as 
political dictatorships do. But; sooner or later 
people will take revenge for being cheated of their 
freedom." 
Indoctrination a~d Democracy 
Education for a changing social order.-- Indoctrination 
can never serve democracy as a satisfactory form of edu-
cation because a democracy needs an educational system that 
l20 
is constantly changing and growing to meet changed conditions. 
Social orders do not stand still--they advance or go back. 
Democracy is based on a theory of government which con-
stantly requires fresh points _ of view in order to take ad-
vantage of changing conditions. 
Superintendent Benbeng/ says that 11 indoctrinating for 
democracy would not build a democracy but rather an empty, 
frictionless, hard-shelled structure with which and around 
which nothing could be built. 11 
1/ Op. cit. p. 262 
y Op. cit. p. 177 
E. E. Bayles says: !I 
"We need to develop allegiance on the part of 
students for an effectual method of arriving at and 
.continually remaking life patterns., ;':r .a,ther ·than ·for 
particular life patterns fixed in .advance. The genius 
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of the democratic conception ia that it is the only kind 
of group organization which makes possible the pro-
gressive, cooperative remaking of all beliefs and courses 
of action; none excluded, not even belief in democracy 
itself. 11 
Gaffney writes: 
y 
"Hiding the good points of other systems of gov-
ernment may assure us that democracy will be accepted 
unthinkingly, yet there is no reason to believe that 
it will always remain so. vVhen and if these points 
are brought to the individual's attention the indoc-
trination is in danger of collapse. One weak point 
disclosed will make the bridge appear unsafe. Hence, 
indoctrination in place of education backfires and 
destroys any value created. 
• u hb I £1 • • th t 11 f d f • It 1s Vvas urne s op1n1on a ree om rom 1ndoc-
trination, training in a balanced, scientific attitude to-
ward facts and reasons, is the essential training that must 
be given to every citizen of a democracy." 
In order to meet the specifications set forth by the 
leaders of American educational thought the American school 
system must undergo many changes. These changes are too far- -
reaching to be encompassed by this study but the following 
paragraphswill illustrate the nature of the reforms needed. 
One general trend is a movement to bring a fuller 
realization of the tremendous responsibility of a teacher in 
~E. E. Bayles, nobligations of Teaching in a Democra cy", 
~ducational Administration ~nd Supervision (April, 1939) 
25: p. 252 
y Gaffney, "Educate or Indoc t rinate?" op. cit. p. 485 
'ij Washburne; A Livin Philosoph of Educati on. op. cit. p. 432 
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a democracy. Preparing students for active participation in 
a democratic, dynamic, changing order of society requires 
well-trained teachers. It means more from a teacher than the 
old assignment of the next five pages for tomorrow. It means 
discussion of the vital issues facing America today in order 
to train the minds of American youth to handle controversial 
questions in such a way that they will be able to think 
tn...rough new problems for themselves as they arise. It is more 
training in "how to think" t h at is needed. 
Another trend is to organize American schools on a more 
democratic basis. Educators who pay lip service to democracy 
and yet are little dictators in their school systems are no 
asset to democracy. Student participation in school govern-
ment should play an important part in every educational system 
in the land. Of what value is talk of democracy in a 
dictatorial school system? 
If it is to be the destiny of America to achieve a 
higher and purer form of democracy the school system must 
play an increasingly large share in fitting future Americans 
for their place in such a society. The writer believes that 
tremendous changes have occured in American educational 
philosophy during the past ten years but this improvement 
needs to be extended in the years that lie ahead. 
Future of indoctrination in America.-- Indoctrination 
will continue to have a future in America as long as there 
are citizens and pressure groups that do not sincerely believe 
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in democracy. Indoctrination will continue as an educational 
philosophy as long as some groups consider their selfish 
interests more important than the common good. Indoctrination 
vvill continue as long as educators continue to take orders 
from selfish, vested interests""-but .no · longer.·~ Indoctrination 
is on the way out. It is dying--hence the great struggle for 
life. During the past ten years indoctrination has received 
blow after blow because so many co1mnonly indoctrinated beliefs 
have fallen apart. Today Americans prefer to hear both sides 
of every public question--they are beginning to insist on a 
discussion of all points of view and that is the most hopeful 
sign of the times. 
Even Counts has changed his tune. Less than two year s 
ago in the National Parent-Teacher Magazine Counts entered a 
plea for the teaching of the democratic way in the schools. 
It is worthy of note that the word indoctrination has been 
dropped entirely and emphasis is on political instruction 
rather than economic instruction which proves rather conclu-
sively that the Counts theory of indoctrination has undergone 
major repairs, for in his book Dare the Schools Build a New y . 
Social Order? Counts asks for indoctrination of economic 
views. In 1932 Counts felt that political democracy was 
assured. Now, only seven years later, Counts is forced to 
!7 Op. cit. p. 32 
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retreat to a new position--defense of democracy itself. In 
other words he could not foresee the future--no one can--there-
fore it is safer for democrat·c education to be instruction in 
"how to think" rather than in ttwhat to think." y . 
Counts . would now have teachers 11 appeal 11 to youth for 
democracy. But is not democracy itself an appeal to reason? 
Are students of America--future citizens--so blind tl1at 
teachers must "appeal" to them to uphold democracy~? What 
assurance has one that Counts will not come forward 1vl th a 
new indoctrination tomorrow? 
y George s. Counts, "Our Articles of Faith", National Parent-
~acher Magazine (October, 1939) p. 20 
CHAPTER V 
THE FUTURE OF FREE THOUGH'r AND E DUCATION I N AMERICA 
Depends upon the Future of Democracy in America 
Relation of &~erican education and democracy to the war.--
The f ut1JX'e of educa tion and democracy i n .America has a defi-
nite relation to the war now in progress. Already America 
has taken unprecedented peace-time steps for self-protection. 
The country has adopted conscription, the navy is being 
doubled in size, most industries are under _h eavy guard, 
meast~es have been adopted against foreigners, and there is 
a movement on foot f or Federal control of industry and labor. 
Billions have been appropriated for American and British 
defense. America is out to see England __ through t he fray . 
Hi tlerism must go. If n eed be America :may· even. :enter the 
conf'lict. 
But in the meantime there is danger that extra-legal 
group s may take it upon themselves to see that America's 
war effort is conducted along lines which they approve. As y 
Justice Murphy points out in his article "Schools have t his 
--
Duty to Perform" war hysteria does not lead toward democracy 
but away from it. 
!J Op. ci t. P• 20-22 
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If the British win the war, if dictatorship is put to 
flight, America may continue on her quest for a more and more 
democ r atic life. But if the British are defeated, or the war 
results in a stalemate, America will became an armed camp. 
The question may not be "guns or butter" but it will most cer-
- -
tainly be "guns or education'', perhaps, 11 guns for education." 
The more America concentrates on guns, upon training to defend 
herself, the less she can spend upon making democracy work. 
The effort would be one of survival, not i mprovement. Under 
such circumstances the implications for the American educational 
system are too clear to need furt her elaboration. 
Relation of American education and democracy to freedom 
of religion, .speech , press, and radio.-- Any freedom of ex-
pression t hat is found in American schools owe s its exis-
tence to the freedom of religion, speech, and press for which 
all true Americans have always fought. Because these means of 
worship and expression have been free of Federal control, and, 
on the whole, free of state control, the public, for t he most 
part, has favored free and open discussion of issues in the 
schools. Sometime in the future it is to be hoped that radio 
will be free of the Federal control which results in a form of 
self-imposed censorship. Radio broadcasting is not free of 
• l 
Federal control in the sense that religion, speech, and the 
press are free. 
The indoctrinating going on in American schools is not 
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sponsored by the state, and will not be state sponsored as 
long as freedom of worship, speech, and the press can be main-
tained. Indoctrination in American schools is carried on by 
teachers because of pressure groups, because they believe in 
it themselves, or because they do not know any better. Private 
schools often indoctrinate for that feature which was t he 
occasion of their being founded. 
The possibilities for indoctrination in American schools 
becomes lesa and less as freedom advances in .America. A great 
tradition for freedom has been built up in America which \rlll 
not easily be torn down. ~urther.more, America is engaged in 
.. 
extending that freedom. Although free speech is not always 
possible in all states the people do not look with equanimity 
upon violators of their tradition of freedom. Mayor Hague of 
Jersey City was finally called to account by the Federal Courts 
and whenever free speech is denied in J~erica there is always 
a great protest. Free thought and a free educational system 
march hand in hand. 
Relation qf American education and democracy to state 
control of education.-- The control of Jlmeric~~ education is 
lodged in the constitutions of the several states and there 
are many methods of educational administration from those 
bordering on a centralized state bureau with almost complete 
control over all public schools to the Lm ssachusetts type 
where the local community operates its own schools subject 
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only to state laws which seek to keep up standards or achieve-
' 
ment. The question is, does centralization or the control over 
schools result in a better . citizenship product? Although this 
cannot be answered derini tely all . evidence points to the an-
swer "No." If indoctrination gains ground it will likely be 
in the schools or states that have adopted a centralized 
bureau of control. Bureaucratic control alway s results in 
standardi~ation--and standardization in education is indoc-
trination. It is a bulwarking of the status quo. There is a 
great difference between state supervision of schools and 
state control or schools. The state has the authority ror 
absolute control--but i ·s it a good idea to use it when local 
control allows experimentation, and consequently improvement? 
Then there is this thought: it is easier for organized 
pressure groups to get to one centralized bureau than it is 
to operate through several hundred local school committees. 
Education is sarer in the hands of local authorities. De-
centralization is i mportant in education. America is train-
ing ruture citizens ror life in a democracy--not turning out 
a standardized product rrom an assembly. line. 
Relation or American education to perrection or demo-
cracy.-- Only through the perfection of its democratic system 
can free thought and education attain new he.i ghts in jl.merica. 
But paradoxical as it may sound the future of democracy also 
depends on the school system. The aim of American education 
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should be to turn out young men and women capable of intelli-
gent participation in a democratic, dynamic, changing , order 
of s Ociety. An informed citizenry will build a firmer demo-
cracy,, <:m d a firmer democracy will allow more freedom of dis-
cussion in the schools. One can almost measure the degree of 
democracy attained in a given society by noting the amount of 
academic free dom allowed in its schools. 
Depends upon Future of Democracy in the World 
The World at the cr ossroads-. -~ Everyone seems agreed 
t hat t he world has a:r•r l-v-ea at; one of it s cri tical hours. Hit-
ler says that t his war will determine Germany's futtwe for a 
1/ 
thousand years- and while democratic s t atesmen do not agree 
with the Nazis op .wha t form thatoutcome will take, it is cer-
tain t hat its effect on American education and democracy is 
going to be something to ponder over. A democratic victory 
may see the world prepare for one .of the greatest social and 
political advances of all time--a free association of nations 
on a federal basis comparable to Jqhn Streit's Union Now. But 
if the Axis wins the possibilit i es of a trek back toward the 
jungle are certainly in t h e cards. Ann Lindbergh may float 
the Fascists, Communists, and Nazis onto the ' ~wave . of · the 
future" but as someone aptly remarked .it . has . all t h e earmarks 
of' an undertow. 
l7 Sondern, op. cit. p. 50-55 
·. ,· 
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One of the obvious world trends of this era is a closer 
association of nations. This C ~"~ n come in two ways; union by 
' conquest, or union by consent and it is the hone of all true 
believers in democracy that thG latter will nrevail. 
Here again, Americ an education may wield a nowerful in-
fluence by a thorough discu~s:ton of the plans for future re-
lat:tons between world powers, or it may be thwarted by 
pressure grouns that nrevent mention of the League of Nation~, 
or similar is !!IUE~ s in our schools, as wt.~ once the catse in the 
1/ 
schools of Washington, D. c.-
It ha!!! been said of the l a!!~t war that En~land, France 
and American won the war but lost the neace. Perharys they 
lost the peace because they were not nre~ared to take the 
grea.t step neces sary to clinch it--closer collaboration with 
all nations. After the war America crawled back into her 
isolationist shell and it has taken a new threat to her 
security to make Americans realize that Ben jamin Franklin's 
" . motto, "United we stllnd, divided we fall has imolicllltions 
on a world scale today as it did in a colon ial sense during 
Revolutionary days. America's future, f or good or evil, is 
bound up with the future of the world. It i~ the duty of 
educators to nresent these problems to the rising generation 
so th~-t as citizens they may share in,·; shaning the destiny of 
the world. 
1/ Beale, Are American Teachers Free? on. cit. p. 113 
131 
Democracy vs totalitarianism.-- If one were asked to pick 
out two opposing te.rms in the hi story o:f the world the reply 
might be, "The struggle between good and evil;" or one might 
be more specific and say, "The struggle between democracy and 
.. 
totalitarianism." The common man's struggle for freedom has 
been opposed by the totalitarian forces every step of the way. 
By a multitude of controls which have embraced all phases o:f 
social, economic, religious, and political life certain men 
have tried to hold other men in bondag e from time in memorial. 
But the struggle for freedom has gone on. The early Greeks 
attained a form of pure democracy which was something new in 
the world, the Romans adopted some phases to their life, the 
English came forward with representative government, and 
America has defined and redefined democracy and made its base 
the mass of the people. The history of America is a story of 
constantly increasing control over their g overnment by American 
and a constant widening of the :franchise to include al1 
qualified citizens. America's ~ate at .. ,contributi.on .- to the 
democratic way is the influence of the people over national 
affairs made possible by an active and vocal public opinion 
expressed through the press and over the radio. 
Today the struggle goes on between the forces of light 
and darkness as it has in ages past. The Greeks had their 
Thermopylae, the English have withstood a Spanish Armada, a 
Napoleon, a kaiser, and are engag ed in holding off a whole 
string of dictators. Stalin and Rirohito of Japan have not 
joined the fray but their hearts beat in unison with the 
heart of Hitler. 
132 
Once more, as in the World War Americans are throwing 
in the aid which they hope will tip the scales for democracy; 
for truth, freedom of speech, and the right of every man to 
worship God in his own way. .America is going to the rescue 
of the democratic way of life. It is the only way. For if 
democracy is snuffed out in the rest of the world it cannot 
live here. Democracy is something one retains himself when 
it is extended to another. Democracies thrive best in an at-
mosphere of democracy. Dictatorships and indoctrinations can-
not thrive in an atmosphere of dictatorships and indoctri~. 
nations--for the very essense of dictatorships is dictator-
ship--the very essens.e of indoctrinations is indoctrination. 
A democracy welcomes other democracies; a dictatorship is not 
absolute until there is only one. Education welcomes new 
ideas; indoctrination ends when new ideas . are admitted. 
Conclusions and Recommendations 
Conclusions.-- Certain g eneral conclusions can be drawn 
upon the basis of this study and they may be stated as follows: 
1. Beale, Bode, Counts, and Washburne, as well as many 
other writers on the subject, write that the use of 
indoctrination in American schools is still wide-
spread. 
2. Indoctrination in American schools is not sponsored 
by the government and exists because of pressure 
groups, because some teachers believe in it, or 
because teachers are not acquainted with modern 
educational methods. 
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3. All totalitarian states use a system of state-approved 
indoctrinations in their schools to put over their 
social, economic, politiqal and religious philosophies. 
4. It is the consensus of opinion among American edu-
cational leaders that indoctrination is Widesirable 
and unAmerican. In fact there is only one well-lmown 
educator who favors indoctrination and that is 
DT. George Counts of Columbia University. Dr. Thomas 
Brigg s, and Dr. John Childs might also be cited as 
educators who seem inclined toward indoctrination, 
but this they would no doubt stoutly deny. 
5. Most prominent political leaders appear to favor a . 
policy of free and open discussion of controversial 
issues in American schools. 
6. Th e general public is not conscious of the issues 
involved because there has not yet been enough general 
discussion. Public opinion on the matter has not yet 
been formulated. 
7. There are many pressure groups operating in America 
which insist that the schools indoctrinate i~ favor 
of beliefs whi ch they sponsor. 
8. The continued use of indoctrination in American 
schools depends upon the kind of a social order that 
is desired. If the march toward a higher and higher 
form of democracy in America is to continue indoc-
trination should be discarded; but if the trend is 
toward maintaining the status quo or actually to be-
come less democraticJ t hen ind.octrination _is necessary. 
i 
9. It is unfortunate t ha t indoctrination and teaching 
are sometimes regarded as synonymous. 
Recommendations for the elimination of indoctrination in 
American schools.-- Certain recommendations based on this 
study for the elimination of indoctrination from k~erican 
schools may be stated as follows: 
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1. To eliminate indoctrination from American schools it 
will be necessary to have better trained teachers 
who understand democracy and its implications and who 
practice the ideals expressed in the Declaration of 
Independence. 
2. Schoolmen should make the public con scious of the 
operation of pressure groups and thu .s line up public 
opinion on the side of the schools so that pressure 
from selfish minority groups may be discouraged. 
3. Every secondary school ' in this land should have a 
school library containing not only reference books 
in the social studies, but texts by authors holding 
different points of view., as well as any books of 
general reading interest which the school can afford. 
4. No social studies class should study entirely from 
one textbook. The views of even the worst authors 
are not dangerous if students are given an oppor-
tunity to see other points of view. 
5. Teaching in the social studies field should be by 
means of problem-raising and problem-solving which 
employs good educational technique. 
6. American students should receive careful training in 
becoming discriminating readers of newspapers1 and instruction in the danger of propaganda. 
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